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Introduction
Making Friends is a two-book listening and speaking course designed for adult learners
of English who have already left full-time education, including older learners.

SYLLABUS
The course has a topic-based, functional syllabus. The topics and sub-topics have been
chosen to reflect the interests of more mature learners. The settings also reflect typical
situations that these students may find themselves in. Finally, the models of language
presented are appropriate for adults.

The functional language syllabus starts at high-beginner level. The course is in American
English, although students are also exposed to the accents of non-American native
speakers.

APPROACH
The course takes a pragmatic approach to teaching high-beginners in Japan. Exposure to
new language is limited and carefully controlled. The bilingual Language Focus sections
for each unit provide extra help and guidance in Japanese for lower level learners.

Each unit follows the same step-by-step sequence:
1. Orientation towards the topic and exposure to the target language through a two-part

listening activity.
2. Presentation and practice of two simple model dialogs.
3. Further controlled practice.
4. Production of a similar dialog, following visual and written prompts.

FLEXIBILITY
Each topic-based unit is self-standing and has its own review section. Although some
common functional language occurs naturally throughout the course, there is no graded
language syllabus. This means that the units can easily be taught in any order.

To help with mixed-level classes, the unit teaching notes contain Optional Activities and
Optional Language Focus, which give extra support for weaker students. There are also
Extensions that contain activities for stronger students.

COMPONENTS
Each level of the course consists of a Student Book with a CD and Teacher’s Manual.
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Teacher’s Manual

This Teacher’s Manual contains detailed teaching notes for every unit, beginning on p. 7,
and photocopiable audioscript, beginning on p. 95.

How to teach a unit

Each unit has the same internal organization and can be taught following the same
principles.

WARMER
The unit teaching notes always give a suggestion for a warm-up activity that is designed
to lead students into the topic and language of the unit. The warmer may require some
preparation (e.g. bringing pictures or objects to the next class or having students do this),
so it is always worth looking ahead at the notes for the next unit you intend to teach, so
that you and your students have time to prepare if necessary. Where preparation is
required, this is always flagged at the start of the unit.

1. The first section of the unit orientates students towards the topic and exposes them to
the target structures and the new vocabulary. Students listen to three short dialogs and
do a simple activity to check they have understood the broad gist of the dialogs.

2. In the second section of the unit, students listen to the dialogs again to identify spe-
cific phrases that occur. This gives students further exposure to the target language
and helps check comprehension.

3. In the third section, students encounter the first of two model dialogs that are always
close in form to the dialogs students have listened to twice already. The first dialog is
always a simple exchange. The students listen to the dialog, then practice it. They
should then swap roles and practice the dialog again.

4. In section 4, there is a second model dialog that is always a variation on the first. As
before, the students listen to and practice the dialog. Then, using the substitutions
provided, they make two more similar dialogs. This provides ample opportunity for
less controlled practice.

5. Finally, section 5 allows students to produce their own dialogs based on the previous
models and using visual and written prompts.

Language Focus and Review sections
In addition to the unit material itself, each unit has a Language Focus and a Review.
These can be found in the back of the Student Book after the main course material.
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Language Focus sections
The Language Focus for each unit is flagged at the bottom of the first page of each unit:

Language Focus p. 44

In the example above, the Language Focus can be found on p. 44 of the Student Book.

The bilingual Language Focus is intended principally as a self-help reference for stu-
dents, although it can be used as a teaching resource during the lesson, as explained
below. The section highlights the main structures (in English) and the new vocabulary
(bilingual) presented in each unit. The notes (in Japanese) draw attention to any special
issues relating to the presented target language. This might include cultural connotations
or areas of potential confusion (e.g. I’d like vs. I like).

Teachers who wish their students to use the Language Focus as a self-help resource
should show students the Language Focus sections at the start of the course, and suggest
ways of using them (e.g. as preparation before the lesson, as clarification during the
lesson, or as revision after the lesson).

Using the Language Focus in the classroom
Translations of the Japanese notes in the Language Focus can be found in the unit
teaching notes for each unit. This enables all teachers to use the Language Focus as a
teaching resource in the classroom.

The Language Focus can be used in the classroom in four ways:
1. To preteach new or difficult vocabulary. Simply refer students to the bilingual

wordlist at the start of the lesson. You may wish to write the words on the whiteboard
in English as a reminder.

2. To isolate and draw attention to the target structures presented in the unit. You can do
this after students have practiced each or both of the model dialogs (unit sections 3
and 4) and before they do the last activity (unit section 5).

3. To review the target structures and vocabulary of the unit at the end of the lesson or at
the start of the next lesson.

4. On an ad hoc basis. At any time you feel it would be appropriate or useful, you can
refer the class to any aspect of the Language Focus.

Review sections
Each unit of Making Friends has its own short Review. This means that if a teacher
chooses to teach units 2, 3 and 5 but not 4 (in any order), he or she can cover the
corresponding Reviews either singly or together.
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The Review for each unit is flagged in the corresponding unit notes in this Teacher’s
Manual:

Review 1 SB p. 66

In the example above, the Review can be found on p. 66 of the Student Book.

Each Review focuses on the core structures and new vocabulary presented in that unit.

The Reviews can be used in four ways:
1. At the end of a unit or series of units, the teacher can have students do the Review

activities orally, as a class, in groups, or in pairs.
2. At the start of each new lesson, the teacher can review the unit taught in the previous

lesson.
3. The Reviews can also be set as individual written work either in class or as home-

work.
4. The Reviews can be used individually as unit tests or jointly as mid-course or end-of-

course tests. (For simplicity, it is suggested that one mark be awarded for each line of
a jumbled dialog that is in the right place or for each word in the right place. One
mark should also be awarded for each correct item of vocabulary.)

The key for each Review is in the teaching notes for the relevant unit.
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Unit 1

PLEASED TO MEET YOU
TOPIC

Introductions and greetings

LANGUAGE FOCUS
Greeting: Hello./Hi.

Introducing yourself: I’m . . . , My name’s . . . , Please call me . . .

Responding:
• Pleased/Nice/Good/Great to meet you.
• Pleased/Nice/Good/Great to meet you, too.

Verbs: be, call, meet

Language Focus SB p. 44

Review 1 SB p. 66

PREPARATION
Bring in a tennis ball or small object to do the warmer.

WARMER
If this is the first meeting of the class, take in a tennis ball or similar small object (e.g. a
beanie baby). Hold the object up, say: Hello, I’m (your name) then pass the object to one
of your students. Encourage the student to introduce himself/herself and pass the object
on to a classmate. If the class can be laid out in a circle or horseshoe shape, the object
can be thrown gently from student to student more randomly. Make sure that all students
have the opportunity to introduce themselves at least once.

1
If you haven’t done the warmer, greet and introduce yourself to the class. Say hello and
then write your given name and family name on the board.

Ask students to open their books and look at the pictures. Tell them they are going to
listen to three conversations. Play the recording and ask them to listen and match each
conversation to one of the pictures.
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See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  2    b.  3    c.  1

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: My name’s Robert.
Conversation 2: Pleased to meet you, Yuki.
Conversation 3: Please call me Hiroshi.

3
Ask students to close their books. Tell them they are going to hear a conversation
between two women.

First listening:
Write name? on the board. Ask students to listen to the conversation and tell you the
names they hear.
Play the recording. Elicit the names and write them on the board: Sachiko and Sandy.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask the students to practice the conversation in pairs. Monitor and help with
pronunciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What’s his name? What’s her name? Elicit William and Akemi
Sugita.

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.



9

Next, ask students to read the words in brackets. Check that students can pronounce
Laura Jones.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the photos. Model the names (Cindy Taylor and Bob Vance) and
ask students to repeat them.

Tell them they are going to introduce themselves as one of the people in the pictures.
Choose a name for yourself. Ask a student to choose another name. Then model the
conversation with this student.

Get students to choose a name and introduce themselves to their partner.

Finally, ask students to stand up and introduce themselves using their own names. Join in
and make sure you greet and introduce yourself to all your students.

Translation of NOTES (SB p. 44)
It is very common for foreigners to introduce themselves by their given name. If they
introduce themselves with their given name and family name, it is polite to call them by
their family name with the correct title.

Note that when we don’t know the marital status of a woman, we use the title Ms.
This is always polite. If the woman is single, we can use Miss (e.g. Hello, Miss Jones).
If we know she is married, we use Mrs. (e.g. Hello, Mrs. Jones).

A: Hello. My name’s Robert Smith.
B: Hello, Mr. Smith.

A: Hello. My name’s Jane Jones.
B: Hello, Ms. Jones.

If you address someone by their title and family name, they will often invite you to call
them by their given name:

A: Hello. My name’s Robert Smith.
B: Hello, Mr. Smith.
A: Please call me Robert.
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Answer key: Review 1 (SB p. 66)

1 1. Very good to meet you.
2. Please call me Fumiko.
3. Nice to meet you, too.

2 Simon: Hello. My name’s Simon. Simon Barnes.
Kazuo: Hello. I’m Kazuo Saito. Please call me Kazuo.
Simon: Nice to meet you, Kazuo.
Kazuo: Nice to meet you, Simon.
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Unit 2

I’M FROM NAGOYA
TOPIC

Cities and countries
Saying where you are from

LANGUAGE FOCUS
Countries: Australia, Brazil, China, England, France, Japan, the U.S.

Cities: Beijing, Boston, Cannes, Chicago, Kyoto, London, Manchester, Melbourne,
Nagoya, New York, Niigata, Oxford, Paris, Rio de Janeiro, San Francisco, São Paulo,
Shanghai, Sydney, Tokyo

Asking and answering questions about where you’re from:
• Where are you from?
• I’m from Japan.
• I’m from New York, but I live in Hawaii.

Verbs: be, live, love

Language Focus SB p. 45

Review 2 SB p. 66

PREPARATION
Collect photos of some or all of the cities in the unit. Stick them onto card so that you
can hold them up in front of the class (travel magazines and brochures often have good
photos of cities).

WARMER
Start the lesson by showing students your pictures and eliciting the name of the cities.
Check pronunciation and spelling. Make a list of cities on the board. Then ask students
where each city is and elicit the countries. Check pronunciation and write the countries
on the board.

EXTENSION
For more advanced students, you could ask: Where is Melbourne? Elicit: It’s in Austra-
lia.
Then get students to ask each other about all the other cities on the board. Monitor and
help with pronunciation and intonation where necessary.
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1
Ask students to open their books and look at the pictures. Read out the cities and ask
students to repeat. Check pronunciation. Then, ask them to point to each city as you say
it (out of order). Students can then practice in pairs, pointing and naming.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and check the places they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, c, d, e, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Where are you from?
Conversation 2: How about you?
Conversation 3: I’m from Sydney.

3
Ask students to close their books. Tell them they are going to listen to Alice and Tomoko
talking about where they are from.

First listening:
Write the following on the board:

True or false?
Tomoko is from Nagoya.
Alice is from Hawaii.
Tomoko loves Hawaii.

Ask students to listen and tell you if the sentences are true or false. Make sure students
know the difference between I’m from New York and I live in New York. Give an ex-
ample, e.g. I’m from Sydney, but I live in Tokyo.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.
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Finally, ask the students to practice the conversation in pairs. Monitor and help with
pronunciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Where are they from? Elicit Japan and Melbourne, Australia.

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check that students can pronounce
England, the U.S., London, New York, Oxford, and Chicago.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the chart. Ask Where is New York? Where is Boston? through to
Where is Shanghai? Elicit New York is in the U.S. through to Shanghai is in China,
making sure students can pronounce the names of the cities and countries.

Tell them they are going to choose a county and a city and have a conversation about
where they are from. Choose a country and a city for yourself, ask a student to choose
another country and city and model the conversation with this student. Do the same with
several other students until you feel sure students know what to do.

Get students to do the same in pairs, choosing a country and a city and asking each other
where they are from.

Finally, get students to stand up and ask all the other students in the class where they are
from.

If you have a class with people from different parts of Japan, you could do the exercise
again with students’ own places of origin. You could start by telling the class where you
are from and where you live now, e.g. I’m from Chicago, but I live in Japan.

EXTENSION
For more advanced students.

Remind students of the language they learned in Unit 1 to introduce themselves. Model
the conversation from Unit 1 with a couple of students, using your own name. Continue
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the conversation by asking where the student is from and encouraging them to ask you
where you are from (say ask me now: ask How about you?).

Ask students to remind themselves of the conversation by looking at Unit 1 again. Give
them a few minutes to prepare.

Then ask your students to stand up again and talk to all the other students in the class,
introducing themselves and asking and saying where they are form and where they live.

If necessary, provide each student with a card including a name, a place of origin and a
different place of residence, e.g.

I’m Susan Brown. I’m Makoto Sato.

I’m from Boston. I’m from Niigata.

I live in Tokyo. I live in Kyoto.

Translation of NOTES (SB p. 45)
In answer to the question Where are you from? we can either say a country or town of
origin, e.g.

I’m from Nagoya.
I’m from Japan.

Many people in Europe and the United States move from their hometown, either to
another town in their country of origin or abroad. It is not unusual for a Western person
to say:

I’m from New York, but I live in Chicago.
or
I’m from the U.S., but I live in France.

Answer key: Review 2 (SB p. 66)

1 1. Sydney
2. Melbourne
3. Oxford
4. London
5. Chicago

2 1. I’m from
2. Are you from
3. from Shanghai



15

Unit 3

I’M RETIRED NOW
TOPIC

Jobs

LANGUAGE FOCUS
Jobs: doctor, homemaker, manager, nurse, office worker, teacher

Asking and answering questions about jobs:
• What do you do?
• What’s your job?
• I’m a doctor.

Verbs: be, do, enjoy, work

Adjectives: great, hard, part-time, retired, wonderful

Language Focus SB p. 46

Review 3 SB p. 67

WARMER
Write JOBS on the board. Then write teacher under JOBS. Ask students for suggestions
and write them on the board under teacher. Ask students to translate for each other if
necessary. Once you have a list of five or more jobs, tell students you are going to play a
guessing game using jobs. One student chooses a job from the list. The others ask yes/no
questions to find out which job has been chosen, e.g.

Are you a doctor?
No, I’m not.
Are you a nurse?
Yes, I am.

Write on the board:
Are you a/an . . . ?
Yes, I am./No, I’m not.

Students play in groups of three or more. Monitor and help with pronunciation where
necessary.
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1
Ask students to open their books and look at the pictures. Read out the jobs and ask
students to repeat. Check pronunciation. Then, ask them to practice saying them in pairs,
either pointing or asking:

What’s a.? a manager; What’s b.? a homemaker, and so on.

Now tell students they are going to listen to three conversations about jobs. Play the
recording and ask them to listen and check the jobs they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, d, e, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What do you do?
Conversation 2: I’m a manager.
Conversation 3: That’s hard work, isn’t it?

3
Ask students to close their books. Tell them they are going to listen to a conversation
between Setsuko and Carol.

First listening:
Ask students to listen and tell you what Carol and Setsuko do. Write on the board:

Carol is a . . .
Setsuko is a . . .

Elicit homemaker and teacher.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What are their jobs? Elicit doctor, retired, and teacher.
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Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check pronunciation. Point out that the
stress in three syllable words is often (but not always) on the first syllable, e.g. home-
maker, manager, and wonderful. Write the words on the board and mark the stress.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the picture. Ask them where the people are (at a party). Point to
one of the people in the picture and ask What’s his/her job? Elicit an office worker, a
nurse, etc.

Tell students they are going to choose a job and have a conversation, asking each other
what they do. Model the conversation with several students before putting students in
pairs to do the exercise. Monitor and help with pronunciation and intonation where
necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
If your students are more advanced, ask them to make another list of jobs in pairs and
write them on the board. Make sure all the students know what they mean and can
pronounce them. Then do Exercise 5 again with the new jobs.

Possible jobs:
accountant
architect
banker
cleaner
computer programmer
editor
electrician
lawyer
plumber
scientist
shop assistant
translator
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If you have a class with students who have different jobs, then ask them to talk about
their own jobs.

Translation of NOTES (SB p. 46)
It is very common for foreigners to ask the question What do you do? or What’s your
job? when they meet someone for the first time. The normal response is I’m . . .

If you don’t work, you can reply I don’t work.

A: What do you do?
B: I’m a homemaker.

A: What’s your job?
B: I’m retired.

Answer key: Review 3 (SB p. 67)

1 1. manager
2. teacher
3. nurse
4. homemaker
5. doctor

2 1. What do you do
2. How about
3. that’s a great job
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Unit 4

THIS IS MY FAMILY
TOPIC

Family photos

LANGUAGE FOCUS
Family: brother, children, daughter, daughter’s husband, father, grandchildren, grand-
daughter, grandson, husband, mother, sister, son, son’s wife, wife

Asking and answering questions about families:
• Tell me about your family.
• Is this your family?
• This is a photo of my family.
• Who’s this?
• This is my daughter.

Verbs: be, have, love, see, tell

Adjectives: big, cute, great, lovely

Demonstrative pronouns: this, these

Language Focus SB p. 47

Review 4 SB p. 67

PREPARATION
Ask students to bring in photos of their family before the lesson. Bring in your own
family photos or cut out photos of families from magazines.

WARMER
Write FAMILY on the board. Then write male and female under FAMILY. Next, write
father under male and elicit mother from students and write it under female. Ask students
to continue in pairs or groups for a few minutes and then complete the table on the board
until you have all (or at least more) of the family vocabulary you need for this unit.
Check pronunciation by asking students to listen and repeat as you model the vocabulary.
Note: If students include words such as child or cousin, which are used for both sexes,
write them under both male and female.
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EXTENSION
Play a game: Erase all the male words. Say mother. Students respond by saying father.
Go through all the vocabulary and then do in reverse, erasing the female words and
starting by saying father. Students can then practice in pairs.

1
Ask students to open their books and look at the pictures. Point out that these are family
photos. Ask them to describe what they see, e.g. mother, daughters, husband, wife, etc.

Now tell students they are going to listen to three conversations about the photos.
Play the recording and ask them to listen and match each conversation to one of the
pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: This is my son.
Conversation 2: This is my daughter’s husband.
Conversation 3: I’d love to see them.

OPTIONAL
Before continuing, check comprehension of this/these and his/her if you think your
students may not be sure when to use them, or if you have heard them used incorrectly.

Check comprehension of this and these.

Write on the board:
This or these?
_____ is my daughter.
_____ are my daughters.
_____ are my children.
_____ is my grandchild.

Ask students to fill in the gap using either this or these.
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Next, check comprehension of his and her.

Write on the board:
His or her?
This is my daughter and _____ husband.
This is my son and _____ wife.
This is my sister and _____ son.
This is my brother and _____ son.

Ask students to fill in the gap using either his or her.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Osamu and Linda.

First listening:
Write the following on the board:

True or false?
Osamu is married.
Osamu has a son.
Osamu’s son is single.
Osamu has a grandson.

Check that students understand married and single. (Draw or show a wedding ring—say
married; cross out or hide the wedding ring—say single). Then ask them to listen and tell
you if the sentences are true or false.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about a photo. Play
the recording with books closed. Ask Who is in the photo? Elicit husband, children, and
father.

Ask students to open their books and match the conversation they just heard with the
photo on the page (top right-hand illustration).

Tell students they are going to practice the conversation, substituting the words in bold



22

with words from the brackets below.

Ask students to read the conversation. Now use the recording or model the conversation.
Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check pronunciation.

Ask students to look at illustrations 1 and 2 below the conversation. Point out that
illustration 1 matches substitutions 1 and illustration 2 matches substitutions 2.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the picture and describe the family. Tell them they are going to
have a conversation about their family. They can use any of the pictures on pages 8–9, or
they can talk about their own family, using the photos they’ve brought in. Model the
conversation using the picture in Exercise 5 with several students before putting students
in pairs to do the exercise.

If you have brought in a photo of your own family, model the conversation using it
instead. If students have brought in their own photos, they can use them instead.

Encourage students to change partners and talk to other members of the class about their
families. Monitor and help with pronunciation and intonation where necessary.

If students haven’t brought in any photos, encourage them to bring some in for the next
lesson, and do Exercise 5 again with their own family photos as a review.

OPTIONAL
Choose one of the pictures on pages 8–9. Describe it as if it were your own family (Start
by saying: This is a photo of my family . . .). Students listen and tell you which photo you
are describing. Remember not to point, as you will give away the answers!

Using a collection of different photos of families (your own or pictures cut out from
magazines), lay them out on a table and do the same exercise again. Students listen and
point out the photo you are describing.

Students do the same in groups of three or four, either using their books or photos they
have brought in.



23

Translation of NOTES (SB p. 47)
It is not usual for people to ask about marital status until they get to know each other
better. Then, they might ask: Are you married?
Possible answers:

Yes, I am.
Not yet, but I’m engaged.
No, I’m not. I’m single.
I’m divorced.
I’m a widow/widower.

If a couple isn’t married, they may refer to each other as my partner or my girlfriend/
boyfriend.
If a couple is divorced, they may refer to each other as my ex-husband/my ex-wife.

Answer key: Review 4 (SB p. 67)

1 1. mother
2. son
3. granddaughter
4. grandson

2 Alex: Is this a photo of your family?
Kumi: Yes, it is. This is my husband and these are my daughters.
Alex: And who’s this?

Kumi: This is my baby grandson.
Alex: Oh, he’s so cute!

Kumi: Thanks.
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Unit 5

HOW ARE YOU?
TOPIC

Greetings, asking how you are
Minor ailments

LANGUAGE FOCUS
Ailments: a cold, an earache, a headache

Greetings:
• Hi!
• Hello!
• How are you/you doing/things?
• How’s work/your family?

Replying:
• (I’m) Fine/Good/Not bad/Very well, thanks.
• Not so good/Not very well, I’m afraid.

Responding to bad news:
• That’s too bad.
• Oh, dear!
• What a shame!
• I’m sorry to hear that.

Verbs: be, have

Adjectives: bad, terrible

Language Focus SB p. 48

Review 5 SB p. 68

WARMER
Start the lesson by greeting your students and asking them how they are. Elicit Fine,
thanks. If you’ve taught Unit 4 and if your students are more advanced, ask them about
their families. You could then go on to revise family vocabulary from Unit 4.
If your students have brought in family photos, ask them to talk about their photos in
groups.
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1
Ask students to open their books and look at the pictures. Ask how the people are in the
pictures. Students may be able to say Fine./Not very well.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  2    b.  1    c.  3

Before you go on to Exercise 2, check that students understand cold, earache, and
headache. Mime each one and write on the board:

I have a cold.
I have an earache.
I have a headache.

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: How’s work?
Conversation 2: My son has a terrible earache.
Conversation 3: Actually, I’m not very well.

Check that students understand the use of have and has.

Write on the board:
Have or has?
I _____ a  cold.
My daughter _____ a cold.
My children _____ a cold.

Check also that they understand the difference between Not too bad and That’s too bad.

Write on the board:
What a shame! or Fine, thanks.
Not too bad. = ________________
That’s too bad. = ________________

If you think your students may need extra help, play the conversations once again,
pausing after each one and asking:
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Conversation 1
How is she? (Fine.)
How is he? (Good.)
How’s his work? (Pretty good.)

Conversation 2
How is Kathy? (Good.)
How is Kathy’s son? (Not so good. He has a terrible earache.)
How is Kathy’s daughter? (Not so good. She has a bad cold.)
What does Kathy’s friend say? (Oh, that’s too bad!)

Conversation 3
How is John? (Not too bad.)
How is John’s friend? (Not very well. He has a terrible cold and a very bad headache.)
Do you think his leg is OK? (Probably not.)
What does John say? (Oh, I’m sorry to hear that./Oh, dear! What a shame!)

Do this exercise orally. Skip if you feel confident your students have understood the
conversations and new vocabulary.

3
Ask students to close their books. Tell them they are going to hear Takumi and Judy
greeting each other.

First listening:
Ask students to listen and tell you the names of the people and how they are.

Write on the board:
What are their names?
How are they?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask How is she?/How is he? Elicit She’s fine./He’s got a bad cold.

Tell students they are going to practice the conversation, substituting the words in bold
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with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check that students know what the
words mean. Model the substitutions with the whole class before practicing the conversa-
tion. Ask students to listen and repeat. Pay attention to the intonation of sympathetic
responses: That’s too bad./What a shame. Contrast to Not too bad, thank you.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and describe how the people are.

If your students are confident using the third person, encourage them to describe the
pictures using he/she and they, e.g.

They’re fine.
She has a terrible headache.
He has a bad cold.
He has a bad earache.

Tell them they are going to choose one of the people in the pictures and have a conversa-
tion, asking each other how they are. Model the conversation with several students
before putting students in pairs to do the exercise. Monitor and help with pronunciation
and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Ask your students to talk about themselves, their jobs and their families.

Write on the board:
you
things
family
work

Elicit the questions:
How are you?
How are things?
How’s your family?
How’s work?
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Start by getting a student to ask you about yourself, your family and job. Then get them
to stand up and ask all the other students in the class. Remind students that they can talk
about their parents, grandparents, children, brothers and sisters, and so on. Encourage
your students to go into detail. Tell them they can pretend if they like.

Translation of NOTES  (SB p. 48)
Usually, when asking someone how they are, we expect them to say they’re fine even if
they are feeling terrible. It is then customary to say And you? expecting an equally
positive answer. In British English it is very common to say not bad, which is the same
as saying good or fine. Asking each other about family, work, or studies usually means
you want to carry on the conversation.

Between closer friends, it is more likely that you will say how you really are (e.g.
Actually, not very well. I’ve got a bad cold.). The normal response is to sympathise (e.g.
That’s too bad.)

Notice that we use well to talk about how we or our family are. We don’t use well to talk
about work or studies. We use good, great, not bad, or fine.

A: How’s your son?
B: He’s not very well.

A: How’s work?
B: It’s good, thanks.

Answer key: Review 5 (SB p. 68)

1 1. c    2.  a    3.  b

2 1. Fine, thanks
2. how’s your family
3. sorry to hear that
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Unit 6

COULD YOU SAY THAT AGAIN, PLEASE?
TOPIC

Apologizing
Asking for clarification, for repetition, to speak more slowly
Saying you don’t understand

LANGUAGE FOCUS
Personal details: address, family name, name, nationality, passport number, (hotel)
room number, telephone number

Apologizing: I’m sorry . . .

Asking for help understanding:
• Could you say that again/repeat that, please?
• Could you say that/speak more slowly, please?

Saying you don’t understand:
I didn’t understand that.

Verbs: be, do, have, say, speak, spell, tell, understand

Language Focus SB p. 49

Review 6 SB p. 68

PREPARATION
For stronger students you may like to prepare mock business cards to use in Exercise 5.
On each card, which should be the size of a business card, include the following informa-
tion:

name
nationality
room number
telephone number

The longer and more complicated the name, the harder it will be for students to under-
stand and the more likely they will use the target language (e.g. Can you say that again,
please?). The exercise will work better if the names are not too difficult to pronounce,
but not Japanese.
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Suggested American/Australian/English names: Bill Waterstone, Susan Fielding, Dan
Johnson, Marianne Wheeler, John Davison, Jennifer Smith, Robert Carver, Anne-Marie
Black, Peter Robinson, Carla Emerton
Suggested Brazilian names: Paulo Barroso, Tania de Souza
Suggested Chinese names: Jonathan Li, Florence Wong
Use nationalities your students are most likely to know already (e.g. from the countries
in Unit 2: American, Australian, Brazilian, English, Chinese)

WARMER
If you previously taught Unit 5, start the lesson by revising greetings. Ask students how
they are, ask about their jobs and families, if appropriate. If students have trouble re-
membering what to say, ask them to spend a few minutes reading the Language Focus
section for Unit 5 on p. 48. Then get them to ask each other how they are.

EXTENSION
For more advanced students, ask them to find out how their partners are and then tell a
new partner, e.g. He/She’s fine, but his/her son isn’t very well. He has a bad cold . . .

1
Ask students to open their books and look at the pictures. Ask them where they think
each picture is (a. is at immigration, b. is at a hotel reception desk, c. could be at an
information center or a travel agency).

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Could you say that again, please?
Conversation 2: I didn’t understand that.
Conversation 3: Could you say that more slowly, please?

OPTIONAL
Before you go on to Exercise 3, you might like to remind students of the questions they
might be asked about their personal details.
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Write on the board:
name
family name
address
telephone number
nationality
passport number
room number (or house number or classroom number)

Ask students to work in pairs making questions. Elicit:
What’s your . . . ?
Could I have your . . . ?
Could you tell me your . . . ?

Give students a chance to write down their details (these need not be their real details —
tell students they can make them up) before asking them to practice in pairs. First, model
the drill with one or two students. Get them to ask you for your details first. Tell students
not to worry if they don’t know their passport numbers. They can either make one up or
answer: I’m sorry. I don’t know.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Jim and Yoko.

First listening:
Write the following on the board:

What does Jim want?
What’s Yoko’s problem?

Ask students to listen and answer the questions in pairs.

Second listening (optional):
Ask students to listen again and write down Yoko’s telephone number.

Third listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Make sure students can say the telephone number: zero three, two two seven, three five
three eight.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.
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4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What’s his name?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check that students can say the passport
number and room number (passport number: em, es, three, five, six, nine, eight, seven,
two/room number: one, seven, two or a hundred seventy-two). Model the substitutions
with the whole class before making the new conversations.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures. Ask them to read the address in pairs. Then model it
for students to listen and repeat. Do the same for the telephone number and passport
number.

Now tell students they are going to have a similar conversation pretending not to under-
stand each other. Ask them to choose the address, telephone number, or passport number.
Then model the conversation with several students before putting students in pairs to do
the exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

OPTIONAL
If appropriate, ask students to give each other their telephone numbers and addresses in
English. Get them to ask for clarification/repetition where necessary.

EXTENSION
Hand out the cards with names, nationalities, room and telephone numbers you prepared
before the lesson. Write on the board:

Name:
Nationality:
Room number:
Telephone number:
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Get students to copy this down and then to ask as many students as they can for informa-
tion about their new identities, each time writing the information down in their note-
books.

Remind students of target language. Write on the board:
Could you say that again, please?
Could you repeat that, please?
Could you speak more slowly, please?
I’m sorry, I didn’t understand.
Can you spell that, please?

Monitor and help with pronunciation and intonation where necessary.

Translation of NOTES (SB p. 49)
Sometimes it is difficult to understand what someone says. Perhaps they speak too
quickly, perhaps they speak with an accent that you are not familiar with or perhaps they
use words that you don’t understand. In these situations, you can ask for clarification.

1. If someone seems to be speaking too quickly, you can say:
I’m sorry. Could you speak more slowly, please?
The person will then repeat the same words more slowly.

2. If you partly understand what someone says, you can say:
I’m sorry. Could you say that again, please? or
I’m sorry. Could you repeat that, please?
The person will then repeat the same words.

3. If you don’t understand anything that the person says, you can say:
I’m sorry. I didn’t understand that.
The person will then use different words to convey the same message.

Notice that we usually apologize (I’m sorry) before we ask someone to say the same
thing again. We also usually say please at the end of the question, to be polite.

Answer key: Review 6 (SB p. 68)

1 1. Could you repeat that, please?
2. Could you speak more slowly, please?
3. I didn’t understand that.

2 1. I’m sorry
2. What’s your
3. Room 437
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Unit 7

I LIVE IN AN APARTMENT
TOPIC

Where you live

LANGUAGE FOCUS
House types: an apartment, a condominium, a duplex (Br. Eng: semi-detached house), a
house

Places: city, suburbs, town, in the center of . . . , near . . .

Asking and answering questions about where you live:
• Where do you live?
• We live in the center of Tokyo.
• We live near London.
• Do you live in the city?
• No, we live in the suburbs.
• Do you live in a house?
• No, we live in a condominium.

Verbs: live, like

Language Focus SB p. 50

Review 7 SB p. 69

WARMER
Tell students that they’re going to talk about where they live. Write the following sen-
tence on the board:

I live in an apartment in the city.

Underline an apartment and the city. Ask students to work in pairs and think of substitu-
tions for the words underlined, (e.g. for an apartment: a house, a condominium, a duplex,
a bungalow, a cottage, a rented room, etc.; for the city: the suburbs, the center of town/of
Tokyo, a small town, a village, etc.). Point out that we say the city/suburbs/center, but a
(small) town/village.
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1
Ask students to open their books and look at the pictures. Read out the house types and
ask students to repeat. Check pronunciation. Then, ask them to practice saying them in
pairs, either pointing or asking What’s a.? a condominium; What’s b.? an apartment, and
so on.

Now tell them they are going to listen to three conversations about where people live.
Play the recording and ask them to listen and check the house types they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: b, c, d

OPTIONAL
Before going on to Exercise 2, check that students know when to use a and an. Write on
the board:

a or an?
____ apartment
____ house

Ask students why? Elicit the rule: we use an before a word starting with a vowel sound.
If your students are making mistakes with a and an, give them some more examples: an
entrance, an exit, an elevator, a staircase, a hall, a classroom, an umbrella, a university,
etc. Use words that your students are likely to know or that you can point out (e.g.
classroom words).

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.

Before playing the recording, check students know the difference between the city and
the suburbs. Then play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Do you live in the city?
Conversation 2: I live in an apartment.
Conversation 3: Do you live in a house or an apartment?
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3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Kiyomi and Jack.

First listening:
Write the following on the board:

Where does Jack live?
Where does Kiyomi live?

Ask students to listen and answer the questions in pairs.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Where does he live? Elicit He lives in a condominium in Kyoto./
He lives in a house in the suburbs of Sydney.

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat. You may
like to point out that we often say condo instead of condominium.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the places and house types. Tell them they
are going to choose one of the pictures and have a conversation, asking each other where
they live. Model the conversation with several students before putting students in pairs to
do the exercise. Monitor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners.

OPTIONAL
If appropriate, get students to ask each other where they live. Tell students where you
live first and then model the conversation with a few students before getting the whole
class to stand up and ask each other where they live.

EXTENSION 1
You could also do a class survey and find out how many students live in a house, how
many in an apartment, duplex or condominium.
Write on the board:

House
Apartment
Duplex
Condominium

Then, as you ask students where they live, add a number 1 to the appropriate house type
on the board.
Do this for two or three students before asking students to copy the board and continue
the exercise on their own. Once students have finished, check they all have the same
result.

Finally, write on the board:
____ students live in a house.
____ students live in an apartment.
____ students live in a duplex.
____ students live in a condominium.

Get a student to complete the sentences with the correct number.

EXTENSION 2
For stronger students, you may like to do the exercise in the third person. First ask one of
the students where they live. Then tell the class where he/she lives, e.g. Hiromi lives in
an apartment in Kobe.

Then write on the board:
live or lives?
I _____ in a house in Tokyo.
He _____ in an apartment in Sapporo.
My daughter _____ in a condominium in Osaka.
They _____ in a duplex in Niigata.
My brother _____ in a house in the suburbs.
My son and his wife _____ in an apartment in the city.

Check students know when to use the third person lives.
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Now tell your students about your own family, e.g.
My mother and father live in a house near Buffalo.
My sister and her husband live in an apartment in New York.
My son lives in a duplex in California.

Next, ask a few students about their families. Say:
Tell me about your family. Where do they live?

Do this with several students.

Finally, write the question on the board and either get students to tell each other about
their families in pairs or groups, or get them to stand up and ask all the other students in
the class. Monitor and help with pronunciation and intonation where necessary.

Translation of NOTES (SB p. 50)
In British English, a duplex is a semi-detached house.
If you live in a condominium, you own your apartment and share ownership of commu-
nal areas. If you say you live in an apartment, you may own it or you may be renting it.

Answer key: Review 7 (SB p. 69)

1 1. e    2.  c    3.  a    4.  b    5.  d

2 Frank: Where do you live, Kenta?
Kenta: I live in Nagasaki.
Frank: Oh, do you live in a house or an apartment?
Kenta: I live in an apartment in the city. How about you?
Frank: I live in a duplex in California.
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Unit 8

DO YOU HAVE A GARDEN?
TOPIC

gardens, plants and garden features

LANGUAGE FOCUS
Garden features and plants: azalea, cherry tree, lawn, maple tree, pond, potted plants,
rose

Asking and answering questions about gardens:
• Do you have a garden?
• Yes, I do. I have a garden with . . .
• No, I don’t. But someday, I’d like a garden with . . .

Verbs: have, like, sound

Adjectives: great, lovely, nice, small, wonderful

Language Focus SB p. 51

Review 8 SB p. 69

PREPARATION
Collect some pictures of gardens, plants and garden features from gardening magazines.
Stick them onto card so that you can hold them up in front of the class.

WARMER
Use the pictures you collected to elicit vocabulary from the unit (e.g. cherry tree, rose,
maple tree, etc). Either do as a whole class activity or put students into groups of three or
four, give them a few pictures and ask them to make a list of garden features and plants
from the pictures. They can use bilingual dictionaries for this. After a few minutes (or
when they have finished their list), ask one of your students to copy their list onto the
board. Then ask the rest of the class if they have any more to add to the list. To check
pronunciation, model the words for students to repeat. As this is just a warmer, keep it
fairly short (around 10 minutes should be enough).
If your students are particularly interested in gardening, they may come up with vocabu-
lary that isn’t in the unit (e.g. shrub, bush, evergreen, deciduous, perennial, annual, bulb,
etc). Just add the words to the list and check comprehension and pronunciation. Students
may want to use them later on in Exercise 5.
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1
Ask students to open their books and look at the pictures. Ask them to name the garden
features and plants they recognize. If you haven’t done the warmer, make a list of garden
features and plants on the board from the pictures. To check pronunciation, model each
garden feature and plant and ask students to listen and repeat.

Now tell students they are going to listen to three conversations about gardens. Play the
recording and ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What a lovely garden!
Conversation 2: Do you have a garden?
Conversation 3: I’d like a garden with . . .

Before going on to Exercise 3, check that students have understood the difference be-
tween I have a garden and I’d like a garden. Check also that they understand that some-
day means an unspecified time in the future. Write on the board:

Someday, I’d like a garden.
I’d like a new car someday.

Ask Do I have a garden? Do I have a new car? Elicit No, you don’t.
Ask Do I want a garden? Do I want a new car? Elicit Yes, you do.

3
Ask students to close their books. Tell them they are going to listen to a conversation
between Yumiko and Sarah.

First listening:
Write the following on the board:

True or false?
Sarah doesn’t have a garden.
Yumiko has a garden in Japan.

Ask students to listen and tell you if the sentences are true or false.
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Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Does she have a garden?/Does he have a garden? Elicit Yes, she
does./No, he doesn’t.

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and decide which garden features and plants they’d
like in their gardens.

Tell them they are going to talk about the gardens they’d like someday. Then model the
conversation with several students before putting them in pairs to do the exercise.
Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

OPTIONAL
To be done at the beginning of the next lesson.
If your students have gardens of their own, ask them to bring in photos and talk about
their garden to the class. Ask them to prepare a short description, using a bilingual
dictionary to help them.
Those who don’t have gardens could bring in pictures of gardens they like and describe
these to the class.
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When everyone has finished their description, make a list of new words on the board for
students to copy into their notebooks. To check pronunciation, model each new word for
students to listen and repeat.

EXTENSION
Once you have a collection of pictures of gardens, use them to play a game. Put all the
pictures on a table or up on the board. Number them. Then describe one of the gardens in
the pictures and ask students to tell you which one you are describing. Students then take
turns to do the same, either as a whole class activity or in smaller groups.
If you collected pictures of gardens for the warmer, you could use them again at the end
of the lesson to play this game.

Translation of NOTES (SB p. 51)
We use I’d like + noun to talk about wishes (what you’d like to have in the future), e.g.

I’d like a house in the suburbs.
I’d like a garden with a maple tree.
I’d like a new car.

When talking about an unspecific time in the future, we can say someday, e.g.
Someday, I’d like a house with a garden.

Answer key: Review 8 (SB p. 69)

1 1. azaleas
2. pond
3. lawn
4. potted plants
5. maple tree

2 1. wonderful
2. some roses
3. sounds great
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Unit 9

DO YOU HAVE ANY HOBBIES?
TOPIC

Hobbies

LANGUAGE FOCUS
Hobbies: collecting stamps, cooking, flower arranging, gardening, hiking, karaoke,
knitting, listening to music, painting, reading, shopping

Asking and answering questions about hobbies:
• Tell me about your hobbies.
• Do you have any hobbies?
• What are your hobbies?
• I like knitting.
• I do gardening.
• I go hiking.
• I read.

Verbs: collect, cook, do, go, knit, like, take, tell

Adjectives: great, hard, interesting, lovely, useful

Language Focus SB p. 52

Review 9 SB p. 70

WARMER
Write hobbies on the board. Ask students to get into groups of three or four and make a
list of hobbies using a bilingual dictionary if necessary. Give them an example, e.g.
reading. Stop after two or three minutes and make a list on the board, using student’s
examples. Make sure you put the hobbies down using the gerund, e.g. knitting, not knit.
To check pronunciation, model for students to listen and repeat.

EXTENSION
Revise Do you like. . . ?
Point to reading on the board. Ask a student: Do you like reading? Elicit Yes, I do./No, I
don’t. Ask students to work in pairs and find out how many hobbies they both like/
dislike.
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1
Ask students to open their books and look at the pictures. Read out each hobby and ask
students to repeat. Check pronunciation. Then ask them to practice saying them in pairs,
either pointing or asking What’s a.? knitting; What’s b.? collecting stamps, and so on.

Now tell them they are going to listen to three conversations about hobbies.
Play the recording and ask them to listen and check the hobbies they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c, d

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Tell me about your hobbies.
Conversation 2: I like collecting stamps.
Conversation 3: Is it hard to learn?

OPTIONAL
Do this after your students have looked at the Language Focus. Write these incorrect
sentences on the board. Ask your students if they think they are correct or not. Then tell
them to correct the sentences in pairs. Do the first with the whole class:

I do shopping. X→ correct: I go shopping./I like shopping. (✓ )
I go gardening.
I like cook.
I collecting paintings.
I go flower arranging.
I go hike.

Answer key:
I do gardening./I like gardening./I garden.
I do cooking./I like cooking./I cook.
I like collecting paintings./I collect paintings.
I do flower arranging./I like flower arranging.
I go hiking./I like hiking.

Please note that we can either say I like cooking or I like to cook. Both are correct. For
the sake of simplicity, we have chosen to concentrate on like + verb + ing in this unit. In
Unit 13, we introduce like + to + verb (e.g. I like to watch the news). It would be best not
to introduce this structure here unless your students give it as an example (e.g. I like to



45

garden). If they do, tell them both structures are correct.
Of the above examples, please note that we put the verb before the noun in I like to
arrange flowers. We don’t say I like to flower arrange.

3
Ask students to close their books. Tell them they are going to hear Yuki and Paula talking
about their hobbies.

First listening:
Ask students to listen and say what Paula and Yuki like doing. Write on the board:

What do they like doing?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What’s his hobby?/What’s her hobby?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Make sure they know the meaning of
great, useful, and interesting. Direct them to the glossary if necessary.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the hobbies. Tell them they are going to
choose a hobby and have a conversation, asking each other what hobbies they like.
Model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Do the free practice again, this time either using the hobbies students listed in the
warmer, or asking students to make a new list of hobbies in groups.
Put the list of hobbies up on the board (in the gerund, e.g. swimming, playing golf,
sewing). To check pronunciation, model each new hobby and ask students to repeat.
Now ask students to find out which is the most popular hobby in the class. Tell them to
copy the list onto a sheet of paper, and check (✓ ) the hobbies students like as they
interview them. Once they have asked all the students in the class about their hobbies,
they can count the checks (✓ ) to find out which hobby is most popular.

Translation of NOTES (SB p. 52)
When talking about hobbies, you can use go, do, or like, for example:

I go shopping.
I do flower arranging.
I like gardening.

You can use go with shopping and hiking only, for example:
I go shopping on the weekend.
I go hiking in the summer.

You can use do with flower arranging, gardening, cooking and karaoke, for example:
I do flower arranging after work.
I do karaoke on Saturdays.

You can use like with all the examples in this unit, for example:
I like hiking.
I like karaoke.

You can use the following verbs to talk about your hobbies: knit, collect, garden, cook,
listen, paint, shop, read, for example:

I collect paintings.
I listen to music.
I read.
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Answer key: Review 9 (SB p. 70)

1 1. f    2.  e    3.  d    4.  b    5.  a    6.  c

2 Tadao: Do you have any hobbies, Debbie?
Debbie: Yes. I do gardening.

Tadao: Really? That’s a great hobby.
Debbie: How about you? What are your hobbies?

Tadao: I like painting.
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Unit 10

I HAVE RICE AND MISO SOUP FOR BREAKFAST
TOPIC

Japanese-style and Western-style breakfast

LANGUAGE FOCUS
Food and drink: cereal, coffee, eggs, fish, green tea, jam, milk, miso soup,
natto (fermented soybeans), orange juice, pickles, rice, tea, toast

Asking and answering questions about breakfast:
• What do you usually have for breakfast?
• I have toast and jam.
• We have rice, miso soup, fish and pickles.
• We drink green tea.

Verbs: have, drink

Adverbs of frequency: always, usually, sometimes, never

Language Focus SB p. 53

Review 10 SB p. 70

WARMER
Write breakfast on the board and ask students when we have this meal. Check they
understand it is the first meal of the day.

Ask them to work in pairs and write a list of food and drink that people have for break-
fast.

After two or three minutes, write Japanese-style breakfast on one side of the board and
Western-style breakfast on the other. Elicit food and drink to go under each, e.g. miso
soup under Japanese-style breakfast and toast and jam under Western-style breakfast. To
check pronunciation, model the items for students to repeat.

EXTENSION
Revise Do you like . . . ?
Point to coffee on the board. Ask a student: Do you like coffee? Elicit Yes, I do./No, I
don’t. Ask students to work in pairs and find out how many foods/drinks they both like/
dislike.



49

1
Ask students to open their books and look at the pictures. Ask them to name the food in
the pictures and write them on the board under Japanese-style or Western-style breakfast
or, if you’ve done the warmer, add any that are missing to the list you made.

Now tell them they are going to listen to three conversations about what people have for
breakfast. Play the recording and ask them to listen and match each conversation to one
of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I usually have a Japanese-style breakfast.
Conversation 2: The kids always have cereal and a glass of orange juice.
Conversation 3: We never drink milk.

OPTIONAL
Before going on to Exercise 3, check student’s understanding of adverbs of frequency.
Write on the board:

always
usually
sometimes
never

Then write:
0%
around 25%
around 75%
100%

Ask students to match the adverb to the percentage. Point out that around is the same as
approximately or more or less (+ or –).

Then write:
100% coffee
Elicit: I always have coffee for breakfast.



50

around 75% tea
Elicit: I usually have tea for breakfast.

around 25% eggs
Elicit: I sometimes have eggs for breakfast.

0% cereal
Elicit: I never have cereal for breakfast.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Keiko and Valerie.

First listening:
Ask students to listen and jot down as many breakfast foods as they hear.
Ask them to check their answers in pairs and write on the board:  rice, miso soup, fish,
pickles, and green tea.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What does he have for breakfast? What does she have for break-
fast?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.
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5
Ask students to look at the pictures. They should know all the breakfast items illustrated.
Tell them they are going to talk about what they usually have for breakfast.

For more advanced students: Ask them to add to the list (e.g. bacon, sausages, seaweed).
Write any new items on the board, check meaning and pronunciation.

Now, tell the class what you usually have for breakfast. Use always, usually, sometimes,
and never.

Ask students to work in pairs and tell each other what they usually have for breakfast.
Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION 1
If your students are confident using the third person, ask them to tell a new partner what
their last partner usually has for breakfast. Make sure they are using has and drinks.

Do a class survey to find out how many students have a Japanese-style breakfast and
how many have a Western-style breakfast as a rule.

EXTENSION 2
For particularly advanced students, you could get students talk about what they have for
lunch. Either do this at the end of the lesson, if you have time, or at the beginning of the
next lesson, as a warmer.

First, get students to write down what they usually have for lunch. They could do this in
pairs, using a bilingual dictionary. Monitor and help with pronunciation. Then, get them
to change partners and ask each other what they usually have for lunch.

Example
A: What do you usually have for lunch?
B: I usually have a sandwich.
A: And what do you have to drink?
B: I always have orange juice. How about you?
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Translation of NOTES (SB p. 53)
Note that adverbs of frequency (never, sometimes, usually, always) normally come
before the verb, e.g. I never have breakfast.

But we can also start a sentence with sometimes or usually, e.g.
Sometimes, I have rice and miso soup for breakfast.
Usually, she has orange juice.

Answer key: Review 10 (SB p. 70)

1 1. e    2.  d    3.  f    4.  c    5.  a    6.  b

2 Ben: What do you usually have for breakfast?
Rie: I always have a Japanese-style breakfast.

Ben: Really? What do you eat?
Rie: I have rice, miso soup, fish, pickles and green tea.

Ben: Oh, it sounds really different! I’d love to try it.
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Unit 11

LET’S GO TO AN ITALIAN RESTAURANT
TOPIC

Choosing a restaurant, deciding what to eat

LANGUAGE FOCUS
Food: Chinese, French, Indian, Italian, Japanese, Thai

Dishes: curry, pasta, sushi

Asking and answering questions about where to eat:
• Where shall we go to eat?
• What do you feel like?
• How about Italian?
• Let’s go to an Indian restaurant.
• I don’t know.
• Anywhere is fine with me.
• I don’t really like French food.
• Great! I love sushi.

Verbs: eat, feel, go, know, like, love, mind

Language Focus SB p. 54

Review 11 SB p. 71

PREPARATION
Make flashcards. Collect photos of various dishes such as sushi, pasta, curry, etc. Stick
them onto card so that you can hold them up in front of the class.

WARMER
If you prepared flashcards in advance, use them to elicit different dishes. Make a list on
the board.

If you don’t have any flashcards, write pasta on the board. Ask students where they can
eat pasta. Elicit at an Italian restaurant. Then ask students to work in pairs and write a
list of dishes. Encourage them to think of non-Japanese dishes as well as Japanese ones,
e.g. Thai green curry, chow mein, pizza, crème caramel, etc.
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After two or three minutes, ask students to stop. Invite a student to write their list on the
board. Then, get students to come up and add to it until everybody’s suggestions are on
the board. To check pronunciation, model the items for students to listen and repeat.

EXTENSION
Revise Do you like . . . ?
Point to pasta on the board. Ask a student: Do you like pasta? Elicit Yes, I do or No, I
don’t. Ask students to work in pairs and find out which dishes their partner likes/dislikes.

1
Ask students to open their books and look at the pictures. Read out each restaurant and
ask students to repeat. Check pronunciation.

Now tell them they are going to listen to three conversations about restaurants.
Play the recording and ask them to listen and check the restaurants they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Where shall we go to eat?
Conversation 2: I don’t really like Italian food.
Conversation 3: Let’s go to a French restaurant.

OPTIONAL
Before going on to Exercise 3, check student’s understanding of really to sound more
polite (I don’t really like chow mein).

Write on the board:
I don’t really like pasta.
I don’t like pasta.
Ask: Which sentence is more polite?  Elicit: I don’t really like pasta.

EXTENSION
Write down three dishes you don’t like on the board (e.g. snails, mushrooms, and Mexi-
can food). Check that students know what they are. Draw a picture next to them or use a
bilingual dictionary. Put a cross next to them and say, e.g. I don’t really like snails.
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Make sure you sound apologetic when you say it. Then, model your sentences and ask
students to repeat. Make sure they use the appropriate intonation.
Finally, ask students to write down three dishes they don’t like and tell their partners.
Monitor and help with pronunciation and intonation where necessary.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Yasuko and David, who are trying to decide where to eat.

First listening:
Ask students to listen and tell you where Yasuko and David decide to go to eat.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Where do they decide to eat?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the restaurants. Tell them they are going to
choose a restaurant and have a conversation to decide where to go to eat. Model the
conversation with several students before putting them in pairs to do the exercise. Moni-
tor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners or in groups of three.

Translation of NOTES (SB p. 54)
When you go to a restaurant with friends, you have to find a style of cuisine that every-
body likes (or at least nobody hates!). Where shall we go to eat? is a very open question
that allows everyone to express their opinion.

If you don’t have a strong opinion, you can answer I don’t know or Anywhere is fine with
me.

If you do have an opinion, you can make a suggestion. If you want to make a tentative
suggestion, you can say, for example, How about Italian? If you want to make a strong
suggestion you can say, for example, Let’s go to an Italian restaurant.

If someone makes a suggestion that you don’t agree with, you can disagree politely and
make another suggestion, e.g. I don’t really like Italian, but I love Thai.

Answer key: Review 11 (SB p. 71)

1 1. Italian
2. Chinese
3. Japanese
4. Thai
5. French

2 1. What do you feel
2. really like Thai food
3. Let’s go to an Italian
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Unit 12

THANK YOU FOR THE CHOCOLATES
TOPIC

Saying thank you

LANGUAGE FOCUS
Gifts: book, cake, chocolates, cookies, DVDs, flowers, gloves, movie tickets, plant,
scarf, theater tickets, wine

Thanking:
• Thank you very/so much for the . . .
• Thanks for the . . .

Responding to thanks:
• That’s OK.
• It was my pleasure.
• Don’t mention it.
• Not at all.
• It was nothing.
• I’m glad you . . .

Verbs: be, enjoy, like, look, mention, thank, think

Adjectives: beautiful, delicious, interesting

Language Focus SB p. 55

Review 12 SB p. 71

WARMER
Ask students to work in pairs and write a list of gifts they might take if they go to
someone’s house. Give an example, such as flowers, food, or a bottle of wine.

Stop after two or three minutes and write students’ list on the board. Check for meaning
and pronunciation. Model the items for students to listen and repeat.
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EXTENSION
Using the list of gifts on the board, practice thanking and responding to thanks. Preteach
You’re welcome as a response.
Model the exchange:
A: Thank you for the flowers.
B: You’re welcome.
Students continue the drill using the other gifts on the board. Monitor and help with
pronunciation and intonation where necessary.

1
Ask students to open their books and look at the pictures. Read out each gift and ask
students to repeat. Check pronunciation.

Now tell them they are going to hear three people saying thank you for a gift they were
given. Play the recording and ask them to listen and check the gifts they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, c, d

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Thank you very much for the book.
Conversation 2: Don’t mention it.
Conversation 3: They’re really delicious.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Kyoko and her friend Sally.

First listening:
Ask students to listen and tell you what Kyoko is thanking Sally for. Write on the board:

Kyoko says thank you for the _____.

Ask students to listen and complete the sentence on the board.

Second listening:
Ask students to open their books and read the conversation as they listen again.
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Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What does he thank her for?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the gifts. Check pronunciation.
Ask students to work in pairs to think of adjectives that could be used to describe each
gift, e.g. delicious wine, great DVDs, lovely scarf, tasty cake, beautiful gloves, fantastic
movie (Note: As you can’t describe tickets, you need to describe the movie.).

Now ask students to choose a gift and prepare what they are going to say about it, e.g.
(wine) It was delicious.
(DVDs) They’re great.
(movie tickets) The movie was fantastic./We really enjoyed the movie.

Model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners and different gifts.

EXTENSION
Ask students to make a list of birthday gifts in pairs. After a couple of minutes, get one
pair to write their list on the board and then add to it from other students’ lists.
Next, ask students to think of adjectives to describe the gifts. Give them a couple of
minutes and add them to the list on the board.
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Then get students to thank each other for the birthday gift.
For more advanced students, preteach:

Thank you for the . . . you gave me for my birthday.

Translation of NOTES (SB p. 55)
In the United States and in many countries in Europe, it is customary to open presents
in front of the person giving the present. Then you can thank the person for the particu-
lar gift, e.g.

Thank you so much for the chocolates.
Thanks for the wine.

If there isn’t a chance to open the present and thank the person straight away, many
people would then either phone, email or write a thank-you note. Again, it is customary
to thank the person for the particular gift given. It is considered more polite to say Thank
you for the cookies than Thank you for your present.

Usually, after thanking a person for a gift, we go on to say something complimentary
about it, e.g.

They’re really delicious.
It’s really beautiful.
I really like it.

In response to someone’s thanks, we usually say Don’t mention it, It was my pleasure, or
It was nothing.

Answer key: Review 12 (SB p. 71)

1 1. d    2.  f    3.  c    4.  b    5.  a    6.  e

2 Akemi: Thank you very much for the cookies, Valerie.
Valerie: That’s OK. It was my pleasure.
Akemi: They’re really delicious.
Valerie: I’m glad you like them.
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Unit 13

I LIKE TO WATCH VARIETY SHOWS
TOPIC

TV programs

LANGUAGE FOCUS
TV programs: documentaries, dramas, sports, talk shows, the news, variety shows

Asking and answering questions about TV programs:
• What do you watch on TV?
• What do you like to watch on TV?
• I like to watch sports best.
• I watch sports too.
• I prefer variety shows.
• I often watch talk shows.
• I sometimes watch them in the evening.
• I really enjoy talk shows.

Verbs: enjoy, like, prefer, watch

Language Focus SB p. 56

Review 13 SB p. 72

WARMER
Write TV on the board. Ask students to work in pairs and make a list of three or four
types of TV programs. They could use their bilingual dictionaries to help them. Give
them an example, e.g. movies or the news.

After two or three minutes, write students’ ideas on the board. To check pronunciation,
model the items for students to listen and repeat.

EXTENSION 1
Point to movies on the board. Ask a student: Do you watch movies? Elicit Yes, I do or No,
I don’t. Ask students to work in pairs and find out how many TV programs they both
watch.
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EXTENSION 2
Ask students to find out about their partner’s families. Ask:

What does your family watch on TV?
Elicit third person answers, e.g.

My father watches the news.
My husband watches sports.
My daughter watches variety shows.

1
Ask students to open their books and look at the pictures. Ask them to name the TV
programs. To check pronunciation, model the programs for students to listen and repeat.

Now tell them they are going to hear three conversations about what people like to
watch. Play the recording and ask them to listen and match each conversation to one of
the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  2    b.  1    c.  3

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What do you like to watch on TV?
Conversation 2: I prefer variety shows.
Conversation 3: I often watch talk shows in the morning.

OPTIONAL
Before going on to Exercise 3, you may like to play a guessing game. This works best if
your students know each other fairly well and are relaxed together.
Ask students to write a couple of true sentences about their TV preferences on a small
piece of paper, which they can hand in to you.
Write on the board:

I like . . .
I really enjoy . . .
I prefer . . .
I like . . . best.

Check that students know when to use to watch and watching.
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Ask students to give you their sentences. Tell them you are going to read each one out
loud to the class. They need to listen and guess who wrote it. Make sure to write one for
yourself too.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Yuko and Bill.

First listening:
Ask students to listen and write down what Yuko and Bill like to watch on TV.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What do they like to watch on TV?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the TV programs. Check pronunciation.
Then tell them they are going to have a conversation about what they like to watch on
TV. Model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION 1
Get students to make a list of Japanese and foreign TV programs which they enjoy. Write
them on the board and then do the exercise again using the programs on the board.

EXTENSION 2
If your students are confident using the third person, ask them to tell a new partner what
their last partner likes to watch on TV.

EXTENSION 3
With more advanced students, get them to talk about what their families like to watch on
TV. If they have done Extension 2 in the warmer, they will already have talked about
their families using the verb watch, e.g.

My father watches the news, my husband watches sports.
Point out that now they can use other verbs such as enjoy, like . . . best, prefer, e.g.

My father likes to watch the news, but my husband prefers sports.

Translation of NOTES (SB p. 56)
When talking about likes and dislikes, you can say:

I like + to + verb + noun I like (to watch) sports.
I prefer or I prefer (to watch) documentaries.
I don’t like + noun I don’t like (to watch) variety shows.

I enjoy + verb (-ing) + noun I enjoy (watching) the news.
or
+ noun

Answer key: Review 13 (SB p. 72)

1 1. dramas
2. the news
3. sports
4. talk shows
5. variety shows

2 1. like to watch variety shows
2. I prefer talk shows
3. often watch them
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Unit 14

HOW WAS YOUR WEEKEND?
TOPIC

Weekend activities, sports and pastimes

LANGUAGE FOCUS
Weekend activities (past tense): did some gardening, didn’t do anything, had lunch
with some friends, played golf/tennis, spent time with my family/with some friends,
watched sumo on TV, went bowling/fishing/shopping/for a drive

Asking and answering questions about your weekend:
• How was your weekend?
• Did you have a good weekend?
• What did you do on the weekend?
• Good weekend?
• What did you do on Sunday?
• On Saturday, I watched sumo on TV.
• On Sunday, I didn’t do anything.

Verbs: catch, do, go, have, play, sound, spend, watch

Adjectives: bad, fun, good, great, nice, tired

Language Focus SB p. 57

Review 14 SB p. 72

PREPARATION
Collect photos of some or all of the weekend activities in the unit. Stick them onto card
so that you can hold them up in front of the class (leisure and sports magazines often
have good photos of pastimes and hobbies).

WARMER
Start the lesson by showing students your pictures and eliciting the name of the activities.
Check pronunciation and spelling. Make a list of weekend leisure activities on the board,
e.g. go fishing, play golf, play tennis, watch TV, go shopping, etc.

If you don’t have flashcards, write weekend activities on the board. Ask students to work
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in pairs and make a list of leisure activities and hobbies. After two or three minutes, ask a
student to write their list on the board. Then elicit any other activities not already in-
cluded.

EXTENSION
If you’ve done Unit 13, take this opportunity to revise like, prefer, and enjoy. Get stu-
dents to work in pairs or groups of three. Tell them they are going to tell each other about
what they like to do on the weekend. Write on the board:

What do you like to do on the weekend?

Tell students what you like to do (e.g. I like to watch movies, I like to play golf, I enjoy
spending time with my family).

Then, give students a couple of minutes to think about what they like to do (they can
write it down if necessary). Now, ask two or three students what they like to do on the
weekend. Remind them, if necessary, of the grammar:

like/prefer + to + verb
enjoy + verb + -ing

Monitor and help with pronunciation and intonation where necessary. Note down any
grammatical mistakes (e.g. I enjoy to play golf) and correct them at the end of the activ-
ity.

1
Ask students to open their books and look at the pictures. Read out each activity and ask
students to repeat. Check pronunciation. Point out that the verbs are in the past tense.
Ask why. Elicit Because it’s about last weekend./It’s in the past.

Then ask them to practice saying the activities in pairs, either pointing or asking What’s
a.? played tennis; What’s b.? watched sumo on TV, and so on.

Now tell them they are going to listen to three conversations about last weekend.
Play the recording and ask them to listen and check the activities they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, d, e

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.



67

Answer key:
Conversation 1: Good weekend, Bill?
Conversation 2: Pretty good, thanks.
Conversation 3: I didn’t do anything.

Make sure that students know how to make past tense negatives. If they are not sure,
write on the board:

I played tennis.
I didn’t play tennis.

Elicit the rule:
didn’t + verb
Then ask students to put the activities in Exercise 1 into the negative:

I didn’t watch sumo on TV.
I didn’t spend time with my family.
I didn’t go fishing.

and so on.

OPTIONAL
Write the following verbs on the board (they are all in the unit):

do
go
have
play
spend
watch

Now write these sentences on the board, and ask students to complete them with one of
the verbs above in the past tense. Make it clear that all the sentences are about last
weekend.

Last weekend
I ______ golf.
I ______ some gardening.
I ______ football on TV.
I ______ fishing.
I ______ time with my children.
I ______ lunch with my family.

Check answers and ask students to write a sentence about their weekend using the verbs
above in the past tense. Monitor and help with grammar and spelling if necessary. Collect
the sentences, then read them out loud one by one and ask students to guess who wrote
them.

3
Ask students to close their books. Tell them they are going to hear Hideko asking Jason
what he did on the weekend.
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First listening:
Ask students to listen and say what Jason did on the weekend. Write on the board:

What did Jason do on the weekend?
Elicit: He watched sumo on Saturday and he didn’t do anything on Sunday.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Did she have a good weekend? What did she do?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Make sure they understand did some
gardening, which may be new to them if they haven’t done Unit 9. Direct them to the
glossary if necessary.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the activities. Tell them they are going to
choose one or more of the activities and have a conversation, asking each other what they
did on the weekend. Model the conversation with several students before putting them in
pairs to do the exercise.

Make sure they use the questions introduced in the unit:
How was your weekend?
Did you have a good weekend?
Good weekend?
What did you do on the weekend/on Saturday/on Sunday?

Monitor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Put students in new pairs and get them to tell their new partner what their old partner did
on the weekend. Give an example. Ask a student in the class what they did on the week-
end and then write their answer on the board in the third person, e.g.

Miki went shopping on Saturday.
On Sunday, she had lunch with some friends.

Translation of NOTES (SB p. 57)
Notice when we talk about activities in English, we use different action verbs depending
on the activity.

go fishing play tennis
bowling baseball
shopping golf
for a drive

Answer key: Review 14 (SB p. 72)

1 1. b    2.  c    3.  d    4.  e    5.  a    6.  f

2 William: Did you have a good weekend?
Osamu: Yes, I did, thanks. On Saturday, I watched sumo on TV.
William: That sounds nice. And on Sunday?
Osamu: On Sunday, I went fishing. How about you?
William: Oh, I went bowling.
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Unit 15

THESE PANCAKES ARE DELICIOUS!
TOPIC

Food and recipes

LANGUAGE FOCUS
Dishes: almond cookies, chocolate brownies, chocolate mousse, daigaku imo, pancakes

Ingredients: baking powder, butter, chocolate, cream, eggs, flour, ground almonds, milk,
salt, sesame seeds, soy sauce, sugar, sweet potatoes, vanilla extract

Complimenting people on food they’ve prepared:
• This (chocolate mousse) is delicious!
• It’s so good.
• These pancakes are very tasty.

Talking about food and recipes:
• Is it/Are they easy to make?
• It’s/They’re really easy to make.
• I’ll give you the recipe, if you like.
• Can I have the recipe?
• All you need is . . .

Verbs: be, can, cook, give, have, know, need, want

Adjectives: candied, delicious, easy, little, sweet, tasty

Language Focus SB p. 58

Review 15 SB p. 73

PREPARATION
Collect photos of some or all of the dishes and ingredients in the unit. Stick them onto
card so that you can hold them up in front of the class (home, cookery, and women’s
magazines often have good photos of dishes and ingredients).

WARMER
If you’ve prepared flashcards, start the lesson by showing students your pictures and
eliciting the names of dishes and ingredients. Then, write Dishes on one side of the board
and Ingredients on the other. Get students to give you the name of a dish and write it
under Dishes. Then get them to give you the ingredients to make the dish. Write these
under Ingredients.



71

If you don’t have flashcards, ask students to work in pairs and make a list of ingredients
used to make sweet dishes. Give them an example, such as sugar, milk, or butter. After
two or three minutes, invite a student to write their list on the board. Then elicit any other
ingredients not already included.

Finally, model the ingredients for students to listen and repeat.

1
Ask students to open their books and look at the pictures. Read out the dishes and ingre-
dients and ask students to repeat. Check pronunciation.

Now tell them they are going to listen to three conversations about these dishes. Play the
recording and ask them to listen and match the dishes and ingredients.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: 1.  c    2.  b    3.  a

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: This is delicious!
Conversation 2: Are they easy to make?
Conversation 3: All you need is chocolate, eggs and cream.

Check that students know the difference between You need . . . and All you need . . .
Refer them to the glossary or write on the board: all = everything.

OPTIONAL
Before going on to Exercise 3, check that students have understood when to use this and
these, is and are. Write on the board:

This or These?
is or are?
_____ cookies _____ delicious.
_____ pancakes _____ delicious.
_____ mousse _____ delicious.
_____ brownies _____ delicious.
_____ sushi _____ delicious.
_____ daigaku imo _____ delicious.
_____ mousse _____ delicious.
_____ chocolate _____ delicious.
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Ask students to fill in the gaps in pairs. Then check that they have understood that we use
This . . . is with uncountable nouns and These . . . are with plural countable nouns. Refer
them to the notes on p. 58.

3
Ask students to close their books. Tell them they are going to hear Mayumi and Kate
talking about a dish that one of them has made.

First listening:
Ask students to listen and say what dish they are talking about. Write on the board:

What are they eating?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What are they eating?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the dishes and ingredients. Refer them to
the glossary if they are unsure about any of the vocabulary. Be sure to model the new
ingredients for students to listen and repeat: almond cookies, chocolate brownies, vanilla
extract, ground almonds, butter, baking powder.

If your students are finding the new vocabulary a bit daunting, ask them to practice by
pointing and asking:
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What’s this? Vanilla extract.
What are these? Chocolate brownies.

Tell them they are going to choose a dish and have a conversation, complimenting each
other on a dish and asking for the recipe. Model the conversation with several students
before putting them in pairs to do the exercise. Monitor and help with pronunciation and
intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Have a party.
If your students enjoy cooking and have time, ask them to bring in dishes they have
made for the next lesson. Make sure they look up the ingredients in a bilingual dictionary
and write them down on a piece of paper before the lesson. When they come in, check
the ingredients with each student and make sure they can pronounce them. Then have a
party. Encourage students to try each other’s dish, compliment each other and ask for the
recipe. This could be done as a warmer at the beginning of the lesson.

Translation of NOTES (SB p. 58)
Some dishes and ingredients are countable and some are uncountable.

Uncountable Countable

this salt this pancake these pancakes
(some) butter a/an/one potato two, three, etc. potatoes

milk egg eggs
cream
flour
chocolate
sugar

Note that when we talk about a portion of a large chocolate mousse, we treat mousse as
uncountable. In this case, we would say, for example This chocolate mousse is delicious!
However, when we talk about small cakes (for example, cupcakes) we treat them as
countable. In this case we would say, for example These cakes are very tasty!

Answer key: Review 15 (SB p. 73)

1 1. h    2.  e    3.  g    4.  d    5.  a    6.  b    7.  c    8.  f

2 1. Is it easy
2. All you need
3. Can I have
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Unit 16

HOW DO YOU CELEBRATE?
TOPIC

Festivals and celebrations

LANGUAGE FOCUS
Festivals: Christmas, Gion Festival, Halloween, New Year, Oshogatsu, Sanja Matsuri,
Sapporo Snow Festival, Setsubun, Thanksgiving

Asking and answering questions about festivals:
• What’s your favorite festival?
• What’s it about?
• How do people celebrate?
• How do you celebrate Christmas?
• It’s a festival.
• It’s Thanksgiving.
• It’s a little hard to explain.
• It’s Japanese New Year.
• People/We dress up and carry portable shrines.

Verbs: be, buy, carry, celebrate, decorate, do, dress up, eat, exchange, explain, get
together, give, happen, keep, look, make, shout, sound, throw, visit

Adjectives: big, favorite, fun, good, hard, huge

Language Focus SB p. 59

Review 16 SB p. 73

PREPARATION
Collect photos of some or all of the festivals in the unit. Stick them onto card so that you
can hold them up in front of the class (you may be able to find photos of festivals in
travel brochures or women’s magazines).

Although there is a lot of new vocabulary in the unit, much of it will be familiar to
students (e.g. Christmas, Thanksgiving, New Year). However, you may find it helpful to
ask your students to read the Language Focus on p. 59 at home, as preparation before the
lesson.
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WARMER
Start the lesson by showing students your pictures and eliciting the name of the festivals.
Check pronunciation and spelling. Make a list of festivals on the board, e.g.

Christmas, New Year, Gion Festival

If you don’t have flashcards, write festivals on the board. Ask students to work in pairs
and make a list of festivals. After two or three minutes, invite a student to write their list
on the board. Then elicit any other festivals not already included.

If you asked your students to read the Language Focus for homework, start the lesson by
asking them if they have any questions about it.

1
Ask students to open their books and look at the pictures. Read out each festival and ask
students to repeat. Check pronunciation. Then ask them to practice saying them in pairs,
either pointing or asking What’s a.? Christmas; What’s b.? Thanksgiving, and so on.

Now tell them they are going to listen to three conversations about festivals.
Play the recording and ask them to listen and match each conversation to one of the
pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What’s it about?
Conversation 2: So what happens?
Conversation 3: How do you celebrate Christmas?

Please note that there is a lot of new vocabulary in this unit. Before going on to do
Exercise 3, your students might benefit from looking at the Language Focus on p. 59.
Ask them to work in pairs or small groups and read the Language Focus together. En-
courage them to ask you or each other questions if they are unsure about a word or
grammar point. Monitor and help students. Expect them to speak to each other in Japa-
nese during this activity, but don’t spend more than 10 minutes on it.
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3
Ask students to close their books. Tell them they are going to hear Ben and Keiko talking
about a festival.

First listening:
Ask students to listen and say which festival they are talking about. Write on the board:

What festival are they talking about?

Second listening:
Ask students to open their books and read the conversation as they listen again. Ask them
to underline any words they don’t know and to look them up in the glossary or the
Language Focus.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What festival are they talking about?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Make sure they know what the words
mean. Direct them to the glossary if necessary. Model the words and phrases before
going on to practice the conversations.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the picture and table. Tell them they are going to choose one of
the festivals and have a conversation, asking each other what their favorite festival is.
(Tell them they can choose from all the festivals in the unit if they like.) Model the
conversation with several students before putting them in pairs to do the exercise. Moni-
tor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Get students to do the exercise again, this time telling each other which their favorite
festival really is. You could do this either at the end of the lesson or as a warmer in the
next lesson.
Give students a chance to prepare beforehand, making notes and answering the ques-
tions:

What’s your favorite festival?
What’s it about?
How do people celebrate?

Monitor and help with pronunciation and intonation where necessary.

Translation of NOTES (SB p. 59)
It may seem quite hard to talk about festivals in English. However, many festivals are
celebrated in a similar way (dressing up, exchanging presents, eating food, carrying
portable shrines) so if you know how to say these things you can often explain what
happens at a festival. If you don’t know how to say something, you can say It’s a little
hard to explain.

Answer key: Review 16 (SB p. 73)

1 1. decorate
2. celebrate
3. temple
4. New Year
5. dress up

2 Molly: What’s your favorite festival, Sachiko?
Sachiko: Hmm. I think it’s Oshogatsu.

Molly: What’s it about?
Sachiko: It’s Japanese New Year.

Molly: And how do people celebrate?
Sachiko: Well, they usually visit a temple and get together with their families.
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Unit 17

HOW DO YOU KEEP IN SHAPE?
TOPIC

Keeping in shape

LANGUAGE FOCUS
Activities: do tai chi, go cycling, go dancing, go to an exercise class, go swimming, walk

Asking and answering questions about keeping in shape:
• How do you keep in shape?
• You do tai chi?
• Do you enjoy it?
• Is it fun?
• I walk a lot and I go dancing on Wednesdays.
• I go to an exercise class on Tuesdays.

Days of the week: Monday, Tuesday, Wednesday, Thursday, Friday, Saturday, Sunday

Verbs: be, do, enjoy, go, keep, look, meet, see, sound, stay, walk

Adjectives: fun, great, in shape, late

Language Focus SB p. 60

Review 17 SB p. 74

PREPARATION
Collect photos of some or all of the activities in the unit. Stick them onto card so that you
can hold them up in front of the class (sports, health, and fitness magazines should have
a good selection).

WARMER
Start the lesson by showing students your pictures and eliciting the name of the activities.
Check pronunciation and spelling. Make a list of activities on the board, e.g. walk, go
dancing, go swimming, etc.

If you don’t have flashcards, write How do you keep in shape? on the board. Ask stu-
dents to work in pairs and make a list of activities and sports that keep them in shape.
After two or three minutes, invite a student to write their list on the board. Then elicit
any other activities not already included.
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1
Ask students to open their books and look at the pictures. Read out each activity and ask
students to repeat. Check pronunciation. Then ask them to practice saying them in pairs,
either pointing or asking What’s a.? walk;  What’s b.? do tai chi, and so on.

Now tell students they are going to listen to three conversations about how people keep
in shape.
Play the recording and ask them to listen and check the activities they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c, d, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: How do you keep in shape?
Conversation 2: I go swimming on Thursdays.
Conversation 3: Do you enjoy it?

OPTIONAL
Before going on to do Exercise 3, revise the days of the week.
Write on the board:

The days of the week

Ask students to work in pairs and write down the days of the week. Then write them on
the board:

Monday
Tuesday
Wednesday
Thursday
Friday
Saturday
Sunday

Ask which are week or working days and which days make up the weekend. Mark the
stress (on the first syllable for all days) and model them for students to repeat.

Finally, write on the board:
I go dancing on Wednesdays.

Check students understand this happens on Wednesday every week. Draw students’
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attention to the plural Wednesdays. If your students are familiar with the past tense and
going to future, contrast I go dancing on Wednesdays with:

I went dancing on Wednesday.
I’m going dancing on Wednesday.

Note that in these sentences it does not mean I go every Wednesday, therefore we don’t
use the plural here.

3
Ask students to close their books. Tell them they are going to hear Akiko and Elaine
talking about keeping in shape.

First listening:
Ask students to listen and say what Elaine does to keep in shape. Write on the board:

How does Elaine keep in shape?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask How do they keep in shape?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check comprehension, referring stu-
dents to the glossary if necessary. Before going on to make the conversations, model the
words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.
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5
Ask students to look at the picture and name the activities they can see. Tell them they
are going to choose an activity and have a conversation, asking each other what they do
to keep in shape. Model the conversation with several students before putting them in
pairs to do the exercise. Monitor and help with pronunciation and intonation where
necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION 1
Do the free practice again, this time adding to the list of activities presented in the unit.
First, get students to work in pairs to make a list of activities you can do to keep in shape,
e.g. go jogging, do yoga, do pilates, play golf, play tennis, play squash, go ice skating, do
ballroom dancing, etc.
Write the new activities on the board, check comprehension (if necessary with a bilingual
dictionary) and model the new vocabulary. Then put students in different pairs to do the
free practice again with new activities.
Monitor and help with pronunciation and intonation where necessary.

EXTENSION 2
Get students to talk about how their families keep in shape.
Write on the board:

How does your family keep in shape?
My husband/wife . . .
My son/daughter . . .
My grandson/granddaughter . . .
My mother/father . . .

Tell students about your family first, e.g.
My husband goes jogging on weekends.
My son plays soccer on Thursdays.
My daughter does ballet on Mondays and Wednesdays.

Then put students in small groups to talk about their families. Monitor and help with
pronunciation and intonation where necessary.



82

Translation of NOTES (SB p. 60)
If you want to compliment someone on how healthy they look, you can say:

You look so good.
You look great.
You look fantastic!
You look so well. (Br. Eng)

When you receive a compliment, it is usual to thank the person complimenting you:
Thank you./Oh, thanks.

If you aren’t in shape, you can say:
I’m out of shape.
I’m not in shape at the moment.

If you want to get fit or you’re planning to get in shape, you can say:
I want to get in shape.
I want to get fit.
I’m going to get in shape.

Answer key: Review 17 (SB p. 74)

1 1. swimming
2. dancing
3. cycling
4. walking
5. exercise class

2 1. cycling on weekends
2. do tai chi on Wednesdays
3. meet my friends there
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Unit 18

HOW MUCH IS THIS SWEATER?
TOPIC

Shopping

LANGUAGE FOCUS
Clothes: dress, jacket, pants, scarf, sweater

Asking and answering questions in a shop:
• How much is this sweater?
• Can I try it on?
• Do you have any other scarves?
• Do you have them in a smaller size?
• Wow! It’s expensive.
• It’s $75.
• The changing room is just here.

Verbs: be, check, have, help, try on

Adjectives: expensive, larger, smaller, sorry, sure

Language Focus SB p. 61

Review 18 SB p. 74

PREPARATION
Collect photos of some or all of the clothes in the unit. Stick them onto card so that you
can hold them up in front of the class (fashion magazines will have lots of suitable
pictures).

WARMER
Start the lesson by showing students your pictures and eliciting the clothes. Check
spelling and pronunciation. Make a list of clothes on the board, e.g. jacket, pants, shirt,
sweater.

If you don’t have flashcards, elicit the vocabulary by using your own clothes and those of
your students as examples. Point to your shirt/pants/shoes, etc. and elicit the vocabulary.
Write it on the board and check pronunciation.
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EXTENSION
Play a guessing game. Preteach I’m wearing . . . , He/She’s wearing . . . Check that
students realize you are talking about what you and your students are wearing at the
moment.
Write on the board:

He’s wearing pants and a jacket.
She’s wearing a dress.

If your students are familiar with colors, you could add them to your description as well,
e.g.

He’s wearing black pants and a gray jacket.
She’s wearing a blue dress.

Then choose a student in the class, describe what he or she is wearing and get students to
guess who it is. Do this two or three times, then put students into small groups to do the
same. Monitor and help with pronunciation and intonation where necessary.

1
Ask students to open their books and look at the pictures. Read out the prices in the box
and ask students to repeat. Check pronunciation. Then ask them to practice saying them
in pairs, either pointing or asking What’s a.? two hundred and forty dollars; What’s b.?
seventy-five dollars, and so on.

Now tell them they are going to listen to three conversations between a customer and a
sales clerk in a shop. Check that students know who is who. Ask:

Who buys? Elicit the customer
Who works in a shop? Elicit the sales clerk

Play the recording and ask them to listen and match the clothes to the prices.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: 1.  b    2.  a    3.  c

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Can I help you?
Conversation 2: How much is this scarf?
Conversation 3: Do you have them in a smaller size?
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OPTIONAL
Do some work on numbers and prices. Write some numbers on the board, e.g. 23, 35, 76,
88, 199, 349, 747, etc.
Get students to work in pairs to say the numbers. Check by asking various students for
the answer. Then write the numbers in words, e.g. twenty-three.

Get students to practice by writing five numbers down in their notebooks and then
dictating them to their partner. Make sure they write them down as numbers and not as
words. They then check by comparing their numbers.

3
Ask students to close their books. Tell them they are going to hear a conversation in a
shop between a sales clerk and a customer.

First listening:
Ask students to listen and say what the customer wants to buy and how much it costs.
Write on the board:

What does she want to buy?
How much is it?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation in a shop. Play the
recording with books closed. Ask What does he want to buy? How much is it?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Make sure they can say the prices.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.
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5
Ask students to look at the picture and name the clothes and the prices. Tell them they
are going to choose the items they want to buy and have a conversation, taking it in turns
to be the customer and the sales clerk. Model the conversation with several students
before putting them in pairs to do the exercise. Monitor and help with pronunciation and
intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
If you have flashcards, use them to create a shop. Put the flashcards on the table or on the
board and ask students to suggest prices for the clothes. (You could use sticky labels or
post-its to price the items.) Then get students to do the exercise again, this time with the
items on the table or on the board.

Translation of NOTES (SB p. 61)
Very often when you go into a shop, the shop assistant will ask:

Can I help you?
Sometimes, however, he or she might not. Then you can ask:

Excuse me. Could you help me, please?

In some countries (e.g. the UK) the price you see marked on an item is the price you
will pay. In other countries (e.g. the US) the price marked on an item excludes tax. This
will be added on when you pay for your goods.

When you have paid for your goods, make sure you receive a receipt. You may need it
at customs or if you want to return what you have bought. You may ask for a receipt by
saying:

Could I have a receipt, please?

Answer key: Review 18 (SB p. 74)

1 1. d    2.  f    3.  c    4.  b    5.  e    6.  a

2 Sales clerk: Can I help you?
Tomoko: Yes. How much is this dress?

Sales clerk: It’s $125.
Tomoko: OK. Do you have it in a smaller size?

Sales clerk: I’m not sure. Let me check.
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Unit 19

I’M LOOKING FOR SOME SOUVENIERS
TOPIC

Shopping for souvenirs

LANGUAGE FOCUS
Souvenirs: baseball cap, box of chocolates, candy, cookies, ornament, T-shirt

Asking and answering questions in a souvenir shop:
• Can I help you?
• How about an ornament like this?
• For adults or for children?
• Perhaps some cookies?
• There over there on the right.
• I’m looking for some souvenirs.
• I’m not sure.
• Do you have anything else?
• That’s a good idea.
• Could you gift-wrap it, please?

Verbs: be, gift-wrap, help, like, look, sound

Adjectives: good, perfect, sure

Language Focus SB p. 62

Review 19 SB p. 75

PREPARATION
Suggest students bring in one or two of their own souvenirs to show each other and to
use during the class. Bring in souvenirs of your own if you have any.

WARMER
If you and your students have brought in some souvenirs, start the lesson by showing
them and eliciting their names. Check pronunciation and spelling. Make a list of souve-
nirs on the board, e.g. an ornament, jewelry, a T-shirt, a pen, a notebook, a plate, etc.

If you and your students haven’t been able to bring in any souvenirs, write souvenirs on
the board. Check students know what this means and give a couple of examples. Then
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ask them to work in pairs and make a list of souvenirs. After two or three minutes, invite
a student to write their list on the board. Add to it by eliciting more items from the class.

EXTENSION
If you and your students have brought in some of your own souvenirs, use this opportu-
nity to revise countries. Get students to work in pairs or groups of three. Tell them they
are going to talk about their souvenirs and where they are from. Model the exchange with
a couple of students first. Point to a souvenir and ask Where is it from? Elicit the country
or It’s from . . . Then get students to do the same in pairs. Encourage them to comment
and ask further questions if they can (e.g. It’s really nice! When did you go to Hawaii?
etc.). Monitor and help with pronunciation and intonation where necessary.

1
Ask students to open their books and look at the pictures. Read out each souvenir and ask
students to repeat. Check pronunciation. Then ask them to practice saying them in pairs,
either pointing or asking What’s a.? a baseball cap; What’s b.? an ornament, and so on.

Now tell them they are going to listen to three conversations between a customer and a
sales clerk in a souvenir shop. Check that students know who is who.

Ask Who buys? Elicit The customer.
Who works in a shop? Elicit The sales clerk.

Play the recording and ask them to listen and check the souvenirs they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, e

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I’m looking for some souvenirs.
Conversation 2: They’re over there on the right.
Conversation 3: Could you gift-wrap it, please?
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OPTIONAL
Revise a/an and some.
Write on the board:

a, an or some?
How about _____ hat?

_____ umbrella?
_____ tea?
_____ purse?
_____ wine?
_____ bottle of wine?

Check students know what the items are (draw them if necessary). Remind them of the
rule if necessary:

a/an before countable nouns
an before nouns starting with a vowel sound (NB but not university, union, unit which
start with the sound /y/)
some before plural and uncountable nouns

3
Ask students to close their books. Tell them they are going to hear a conversation in a
souvenir shop between a sales clerk and a customer.

First listening:
Ask students to listen and say what the customer buys. Write on the board:

What does the customer buy?
Is it for adults or children?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What does he buy?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.
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Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, model the words in brackets for students to listen and repeat. Check that they know
the difference between on the right and on the left. Point to various objects in the class-
room and ask Where is it? Is it on the right? Is it on the left? Elicit It’s on the right/left.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the picture and name the souvenirs they can see. Tell them they
are going to choose a souvenir and have a conversation, taking it in turns to be the
customer and the sales clerk. Model the conversation with several students before putting
them in pairs to do the exercise. Monitor and help with pronunciation and intonation
where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
If you and your students have brought in some souvenirs, use them to create a souvenir
shop. Put the objects on a table and check students know what they are called. Point out
that one side of the table is on the right and the other on the left. Then get students to do
the exercise again, this time with the items on the table.

Translation of NOTES (SB p. 62)
Buying souvenirs as presents is very common amongst Japanese people, but is not as
common amongst other nationalities. Very often, if you buy souvenirs overseas, they
will not be gift-wrapped and in some countries a gift-wrapping service will not be
available, so you will need to buy wrapping paper and Scotch tape to wrap your souve-
nirs yourself.

Answer key: Review 19 (SB p. 75)

1 1. d    2.  c    3.  e    4.  b    5.  f    6.  a

2 1. a souvenir for my children
2. Do you have anything else
3. over there on the right
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Unit 20

SEE YOU SOON!
TOPIC

Saying goodbye

LANGUAGE FOCUS
Saying thank you:
• That was a great movie/a lovely evening /a very good meeting.
• I’m glad you liked/enjoyed it.

Commenting on the time:
• Oh, dear! Look at the time!
• Time to go home, I think.
• It’s very late.

Saying goodbye:
• Goodbye./Bye./Bye-bye.
• I’d better be going.
• It was good/very good/great/wonderful to see/meet you.
• See you soon/next week.

Verbs: be, enjoy, go, hope, like, look, meet, see, think

Adjectives: glad, good, great, late, next, wonderful

Language Focus SB p. 63

Review 20 SB p. 75

WARMER
Write goodbye on the board. Ask students to work in pair or groups of three and write
down expressions used when saying goodbye. Give an example if necessary:

See you soon!
Stop after two or three minutes and write students’ expressions on the board. Check for
meaning and pronunciation. Model the items for students to listen and repeat.
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Note that students might come up with expressions not targeted in the unit, e.g.
Take care!
Safe journey.
So long!
Have a nice day/a good evening!
Say hi to the kids from me.
Keep in touch./Call me.

1
Ask students to open their books and look at the pictures. Ask them where the people are
and what they might be saying to each other.

Now tell them they are going to listen to three conversations. Play the recording and ask
them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  2    c.  1

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: It was great to see you.
Conversation 2: See you then.
Conversation 3: I’d better be going.

3
Ask students to close their books. Tell them they are going to hear Yoko and Paul saying
goodbye.

First listening:
Write the following on the board:

True or false?
It’s early.
Yoko and Paul are friends.
They are going to see each other tomorrow.

Second listening:
Ask students to open their books and read the conversation as they listen again.
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Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Where are they?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and describe the situations. Tell them they are going
to choose one of the pictures and have a conversation, saying goodbye and thank you.
Model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
At the end of the lesson, get students to say goodbye to each other. Encourage them to
say See you next week!

Translation of NOTES (SB p. 63)
We often use the time as a reason for saying goodbye, e.g. Look at the time! People
often say goodbye several times before they actually leave.
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Answer key: Review 20 (SB p. 75)

1 1. I’d better be going.
2. It was very good to see you.
3. See you next week.

2 Tanya: Thank you for a lovely lunch, Yoko.
Yoko: I’m so glad you enjoyed it.

Tanya: Well, I’d better be going. It was great to see you.
Yoko: It was very good to see you, too. Goodbye, Tanya.

Tanya: Goodbye, Yoko. See you soon.
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Unit 1  PLEASED TO MEET YOU

Exercises 1 and 2

Conversation 1

Man: Hello.

Woman: Hello.

Man: My name’s Robert. And you are . . . ?

Woman: I’m Mayumi.

Man: Great to meet you, Mayumi.

Woman: Very good to meet you, Robert.

Conversation 2

Woman 1: Hi. My name’s Yuki.

Woman 2: Pleased to meet you, Yuki. I’m Helen.

Woman 1: Pleased to meet you, too.

Conversation 3

Man 1: Hello. I’m Jeff. Jeff Kramer.

Man 2: Hello. I’m Hiroshi Watanabe. Please call me Hiroshi.

Man 1: Nice to meet you, Hiroshi.

Man 2: Nice to meet you, Jeff.

Audioscript
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Unit 2  I’M FROM NAGOYA

Exercises 1 and 2

Conversation 1

Man 1: Where are you from, Kazuo?

Man 2: I’m from Japan. How about you?

Man 1: I’m from San Francisco, but I live in New York.

Man 2: Oh, I love New York.

Conversation 2

Woman 1: Where are you from, Caroline?

Woman 2: I’m from England. How about you, Miki?

Woman 1: I’m from Japan.

Woman 2: Oh, are you from Tokyo?

Woman 1: No, I’m from Kyoto.

Conversation 3

Man: Where are you from, Linda?

Woman: I’m from Sydney.

Man: Really? I’m from Sydney too.
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Unit 3  I’M RETIRED NOW

Exercises 1 and 2

Conversation 1

Man 1: What do you do, Minoru?

Man 2: I’m a teacher. How about you?

Man 1: I’m retired now, but I was a teacher too.

Man 2: Really?

Man 1: Yes. It’s a wonderful job, isn’t it?

Man 2: Well, I think so.

Conversation 2

Man: What’s your job, Miki?

Woman: I’m a manager. How about you?

Man: I’m a doctor.

Woman: Ah, that’s a great job!

Man: Yes. I enjoy it.

Conversation 3

Woman 1: What do you do, Lisa?

Woman 2: I’m a homemaker. How about you?

Woman 1: I’m a nurse.

Woman 2: That’s hard work, isn’t it?

Woman 1: Well, yes, but I work part-time, so it’s OK.
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Unit 4  THIS IS MY FAMILY

Exercises 1 and 2

Conversation 1

Woman 1: Tell me about your family, Reiko.

Woman 2: Sure. I have some photos here.

Woman 1: Oh, I’d love to see them.

Woman 2: OK. This is a photo of my family. This is me. This is my husband.

This is my son and his wife next to him. And this is my baby

grandson!

Woman 1: Oh, he’s so cute! What a lovely photo!

Woman 2: Thanks.

Conversation 2

Man 1: Is this your family, Juan?

Man 2: Yes, it is. This is my mother. This is my wife, and these are my

children. I have a daughter and three sons!

Man 1: And who’s this?

Man 2: Oh, this is my daughter’s husband.

Man 1: Wow! Such a big family. What a great photo!

Man 2: Thank you.

Conversation 3

Woman 1: Hey, Saki, I’ve got the photos of our holiday.

Woman 2: Great! I’d love to see them.

Woman 1: OK. This is a photo of me with my mother and my sister in front of

the Eiffel Tower.

Woman 2: Ah! The Eiffel Tower.
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Unit 5  HOW ARE YOU?

Exercises 1 and 2

Conversation 1

Man: Sally, hi! How are you doing?

Woman: Fine, thanks. And you?

Man: Oh, I’m good, thanks.

Woman: And how’s work?

Man: Pretty good.

Conversation 2

Woman 1: Hello, Kathy! How are you?

Woman 2: I’m good, thanks. And you?

Woman 1: I’m very well, thank you. And how’s your family?

Woman 2: Not so good, I’m afraid. My son has a terrible earache and my

daughter has a bad cold.

Woman 1: Oh, that’s too bad!

Conversation 3

Man 1: Hello, John. How are things?

Man 2: Not too bad, thanks. And you?

Man 1: Actually, I’m not very well. I have a terrible cold.

Man 2: Oh, I’m sorry to hear that.

Man 1: Yes, and a very bad headache.

Man 2: Oh, dear! What a shame!

Man 1: Mmm. And my leg . . .
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Unit 6  COULD YOU SAY THAT AGAIN, PLEASE?

Exercises 1 and 2

Conversation 1

Woman: Hello. I’d like to check in.

Man: Certainly. Could I have your name, please?

Woman: I’m sorry. Could you say that again, please?

Man: Yes, of course. Could I have your name?

Woman: Ah! My name. Yes, my family name is Ichikawa.

Man: Could you spell that, please?

Woman: Yes, it’s I-C-H-I-K-A-W-A.

Man: Here we are. You’re in Room 311.

Conversation 2

Woman: And what’s your nationality?

Man: I’m sorry, I didn’t understand that.

Woman: Oh, OK. Where are you from?

Man: Ah, yes. I’m from Japan.

Woman: Japan. Thank you.

Conversation 3

Man: Can you tell me your address in Australia?

Woman: I’m sorry. Could you say that more slowly, please?

Man: Sure. Your address. Can you tell me your address in Australia?

Woman: Ah, I see. Yes, it’s the Hilton Sydney.

Man: The Hilton Sydney. OK. Thank you very much.
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Unit 7  I LIVE IN AN APARTMENT

Exercises 1 and 2

Conversation 1

Man 1: Where do you live, Max?

Man 2: We live in Auckland, in New Zealand.

Man 1: Really? Do you live in the city?

Man 2: No, no, we live in a house in the suburbs.

Man 1: That must be nice.

Man 2: Yes, we like it and the kids love it.

Conversation 2

Woman 1: Where do you live, Saori?

Woman 2: I live in Tokyo.

Woman 1: Really?

Woman 2: Yes, I live in an apartment in the center of Tokyo. How about you,

Molly?

Woman 1: We live in a small house near London.

Conversation 3

Woman 1: Where do you live, Marie?

Woman 2: We live in a small town in Illinois, near Chicago.

Woman 1: Oh, really? Do you live in a house or an apartment?

Woman 2: Actually, we live in a duplex. How about you, Atsuko?

Woman 1: We live in a house near Kyoto.
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Unit 8  DO YOU HAVE A GARDEN?

Exercises 1 and 2

Conversation 1

Woman: What a lovely garden!

Man: Thank you. Do you have a garden in Japan?

Woman: Yes, I do. I have a small garden with a maple tree, some roses and a

lawn.

Man: It sounds great!

Conversation 2

Man 1: What a great garden!

Man 2: Thank you. Do you have a garden in Japan?

Man 1: Yes, I do. I have a small garden with some potted plants, a maple tree

and a pond.

Man 2: It sounds really nice!

Conversation 3

Woman 1: Oh, what a wonderful garden!

Woman 2: Thank you. Do you have a garden in Japan?

Woman 1: No, I don’t. But someday I’d like a garden with a pond, some azaleas

and a cherry tree.

Woman 2: That sounds lovely!
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Unit 9  DO YOU HAVE ANY HOBBIES?

Exercises 1 and 2

Conversation 1

Woman 1: Tell me about your hobbies, Sachiko.

Woman 2: Well, I like knitting.

Woman 1: Knitting? That’s a useful hobby. Did you knit that sweater?

Woman 2: The sweater I’m wearing? Yes, I did.

Woman 1: It’s lovely!

Woman 2: Thank you!

Conversation 2

Man 1: Do you have any hobbies, Don?

Man 2: Well, I like collecting stamps.

Man 1: Ah, that’s a great hobby!

Man 2: Yes, I think so.

Man 1: Do you collect Japanese stamps?

Man 2: No, only American stamps.

Conversation 3

Woman 1: Tell me, Keiko, what are your hobbies?

Woman 2: Ah, I do gardening and I also do ikebana, you know, Japanese flower

arranging.

Woman 1: That sounds interesting. Is it hard to learn?

Woman 2: It’s not so hard. You can take a class.
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Unit 10  I HAVE RICE AND MISO SOUP FOR
BREAKFAST

Exercises 1 and 2

Conversation 1

Woman: So, tell me, what do you usually have for breakfast?

Man: I usually have a Japanese-style breakfast: rice, miso soup, fish and

pickles. And sometimes I have natto.

Woman: Oh, what’s natto?

Man: It’s fermented soybeans. It’s delicious!

Woman: Fermented soybeans? Well, that’s . . . interesting.

Conversation 2

Woman: What about your children? What do they have for breakfast?

Man: Oh, the kids always have cereal and a glass of orange juice for

breakfast. They like to have breakfast while watching TV.

Woman: Yes, so do mine.

Conversation 3

Man: What do you usually have for breakfast at home?

Woman: Well, we usually have a Western-style breakfast: eggs, toast and jam.

Man: And what do you have to drink?

Woman: Usually coffee, black coffee. We never drink milk.
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Unit 11  LET’S GO TO AN ITALIAN RESTAURANT

Exercises 1 and 2

Conversation 1

Woman: Where shall we go to eat?

Man: I don’t know. What do you feel like?

Woman: How about going to an Italian restaurant?

Man: Great! I love Italian food.

Conversation 2

Man: Where shall we go to eat?

Woman: Anywhere is fine with me. What do you feel like?

Man: How about Italian?

Woman: Mm . . . I don’t really like Italian food.

Man: Really? You don’t like pasta?

Woman: No, not really. How about French?

Man: Yeah, OK. Let’s go to a French restaurant.

Conversation 3

Woman: Where shall we go to eat?

Man: Anywhere is fine with me. What do you feel like?

Woman: Let’s go to a French restaurant.

Man: Mm . . . I don’t really like French food.

Woman: Really? OK. How about a Japanese restaurant then?

Man: Great! I love sushi.
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Unit 12  THANK YOU FOR THE CHOCOLATES

Exercises 1 and 2

Conversation 1

Man 1: Hey, Brad. Thank you very much for the book.

Man 2: That’s OK. It was my pleasure.

Man 1: It looks really interesting.

Man 2: I’m glad you think so.

Conversation 2

Woman 1: Thank you so much for the flowers.

Woman 2: Oh, don’t mention it.

Woman 1: They’re really beautiful.

Woman 2: I’m glad you like them.

Conversation 3

Woman 1: Hello, Sarah. Thanks for the cookies.

Woman 2: Not at all.

Woman 1: They’re really delicious.

Woman 2: Oh, it was nothing.
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Unit 13  I LIKE TO WATCH VARIETY SHOWS

Exercises 1 and 2

Conversation 1

Man 1: What do you like to watch on TV, Tom?

Man 2: I like to watch sports best, especially baseball. How about you?

Man 1: I like documentaries best.

Conversation 2

Woman: What do you like to watch on TV, Joji?

Man: I like to watch variety shows and the news. How about you?

Woman: I watch the news too, but I prefer variety shows.

Man: Yes, they are more fun.

Conversation 3

Woman 1: What do you like to watch on TV, Stella?

Woman 2: Well, I often watch talk shows in the morning.

Woman 1: Oh, I really enjoy talk shows, but I like to watch dramas best.

Woman 2: Oh, yes. I sometimes watch them in the evening.
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Unit 14  HOW WAS YOUR WEEKEND?

Exercises 1 and 2

Conversation 1

Woman: Good weekend, Bill?

Man: Yes. Very good. I went fishing.

Woman: Fishing? Wow. Did you catch any fish?

Man: No, I didn’t.

Woman: That’s too bad.

Conversation 2

Man 1: How was your weekend?

Man 2: Pretty good, thanks.

Man 1: What did you do?

Man 2: I went bowling.

Man 1: Bowling, huh? That sounds fun.

Man 2: You should come along next weekend.

Man 1: Really? I’d like that.

Conversation 3

Woman: What did you do on the weekend, Mike?

Man: Well, on Saturday, I played tennis with my son.

Woman: That sounds nice. And on Sunday?

Man: On Sunday, I didn’t do anything. I was too tired!
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Unit 15  THESE PANCAKES ARE DELICIOUS!

Exercises 1 and 2

Conversation 1

Man: This is delicious! What’s it called?

Woman: It’s called daigaku imo, a kind of Japanese candied sweet potato.

Man: It’s so good. Is it easy to make?

Woman: Yes, it is. All you need is sweet potatoes, sugar, soy sauce and sesame

seeds. I’ll give you the recipe, if you like.

Man: Thanks!

Conversation 2

Man 1: These pancakes are very tasty, Dave.

Man 2: Thanks.

Man 1: Are they easy to make?

Man 2: Yes, they’re quite easy! All you need is flour, milk, eggs and a little

salt. Do you want the recipe?

Man 1: Well, I don’t know. I don’t cook very often.

Conversation 3

Woman 1: Oh, Lucy! This chocolate mousse is delicious!

Woman 2: Do you think so? It’s really easy to make, you know!

Woman 1: Is it? Can I have the recipe?

Woman 2: Sure! All you need is chocolate, eggs and cream. First, you have to

melt the chocolate . . .
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Unit 16  HOW DO YOU CELEBRATE?

Exercises 1 and 2

Conversation 1

Man: Wow! This looks like a big celebration!

Woman: Yes. It’s Thanksgiving.

Man: What’s it about?

Woman: Well, people celebrate their good fortune.

Man: So how do they celebrate?

Woman: They usually get together with their family and eat turkey and

pumpkin pie.

Conversation 2

Woman: What’s this festival, Todd?

Man: It’s Halloween.

Woman: So what happens?

Man: Well, kids dress up and shout “Trick or Treat.”

Woman: And what happens then?

Man: Most people give them some candy or sweets.

Conversation 3

Woman: How do you celebrate Christmas, Joe?

Man: Usually with my family.

Woman: So what do you do?

Man: Well, a few days before Christmas we buy a tree and decorate it.

Woman: That sounds like fun.

Man: Yes, it is. Then, on Christmas Day we all exchange presents and eat

dinner together.
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Unit 17  HOW DO YOU KEEP IN SHAPE?

Exercises 1 and 2

Conversation 1

Woman 1: You look great, Yuki!

Woman 2: Thank you.

Woman 1: How do you keep in shape?

Woman 2: Well, I walk a lot and I go dancing on Wednesdays.

Woman 1: Oh! That sounds like a fun way to stay in shape!

Conversation 2

Man 1: How do you keep in shape, Brian?

Man 2: Oh, I go swimming on Thursdays. How about you?

Man 1: I go to an exercise class on Tuesdays.

Man 2: That sounds like fun.

Man 1: Yes. I meet my friends there.

Conversation 3

Woman 1: Oh, no! I’m late for my tai chi class!

Woman 2: You do tai chi?

Woman 1: Yes. I do tai chi every Friday.

Woman 2: Do you enjoy it?

Woman 1: Yes, I enjoy it, and it keeps me in shape. Must go. See you soon!

Woman 2: Bye. See you soon!
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Unit 18  HOW MUCH IS THIS SWEATER?

Exercises 1 and 2

Conversation 1

Woman 1: Can I help you?

Woman 2: Yes. How much is this sweater?

Woman 1: It’s $75.

Woman 2: OK. Can I try it on?

Woman 1: Sure. The changing room is just here.

Woman 2: Thanks.

Conversation 2

Man: Can I help you, madam?

Woman: Yes. How much is this scarf?

Man: It’s $240.

Woman: Wow! It’s expensive.

Man: It’s cashmere, madam.

Woman: Oh, I see. Do you have any other scarves?

Man: I’m sorry, madam. We only have cashmere scarves.

Conversation 3

Man: Excuse me. How much are these pants?

Woman: They’re $99.

Man: Do you have them in a smaller size?

Woman: Mm, let me see . . . Yes. Here you are.

Man: Great!
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Unit 19  I’M LOOKING FOR SOME SOUVENIRS

Exercises 1 and 2

Conversation 1

Woman 1: Can I help you?

Woman 2: Yes. I’m looking for some souvenirs.

Woman 1: OK. For adults or for children?

Woman 2: For adults.

Woman 1: OK. How about an ornament like this?

Woman 2: Yes, that looks good.

Conversation 2

Man: Excuse me. I’m looking for a souvenir for my wife.

Woman: OK. How about some jewelry?

Man: Er . . . I’m not sure. Do you have anything else?

Woman: Yes. Perhaps some cookies?

Man: Yes. That’s a good idea.

Woman: OK. They’re over there on the right.

Conversation 3

Man: Excuse me. I’m looking for a souvenir for my son.

Woman: OK. Does he like sports?

Man: Yes, he does.

Woman: Hmm. How about this baseball cap?

Man: That looks perfect! Could you gift-wrap it, please?

Woman: Yes, of course.
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Unit 20  SEE YOU SOON!

Exercises 1 and 2

Conversation 1

Man 1: That was a great dinner, Yutaka.

Man 2: I’m glad you enjoyed it.

Man 1: Well, time to go home, I think.

Man 2: Yes, it’s very late . . . Goodbye, Stan. It was great to see you.

Man 1: It was great to see you, too. See you soon, I hope!

Man 2: Yes. I hope so, too! Goodbye.

Conversation 2

Man: That was a very good meeting, Mari.

Woman: Thank you! I’m glad it went well.

Man: And it was very good to meet you.

Woman: It was good to meet you, Peter.

Man: Well, goodbye, Mari. See you at the next meeting.

Woman: Bye. See you then.

Conversation 3

Woman 1: Oh, look at the time! I’d better be going.

Woman 2: Oh, dear! Me too.

Woman 1: It was wonderful to see you, Tomoko. See you soon.

Woman 2: Yes, I hope so. Wonderful to see you, too! Bye-bye, Sarah.

Woman 1: Bye!
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